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Liaturynska S. Eliot’s methodological innovations at Harvard (1869–1909)
The aim of the article is to investigate methodological innovations of C.W. Eliot dur-

ing his presidency (1869–1909). For this purpose, the author analyzes methods of instruction 
that were in use before Eliot’s presidency and those that were introduced into Harvard’s sys-
temof teaching when he came into office.

From the literature analyses on the subject, it is obvious that two main variants of in-
struction dominated in Harvard for many years: lecture and recitation. All students had to do 
was to learn by heart the information given by professors on the lecture and recite it the next 
lesson. The consequence of such approach was the lack of students’mental activity.

After becoming Harvard’schairman Charles Eliot slightly shifted the dominant 
accents of instruction at university from perception and memorizing other’s opinions to 
encouraging an individual student to formulate his own opinions and generalizations and 
forming his subjective position in relation to everything with what he comes into contact. 
Therefore, systematically, Harvard began to move away from the classical methods of 
instruction to those that suited betterEliot’sinnovative elective system. His methodological 
improvements are the following:

– Recitation method almost disappeared but for languages teaching;
– Lecture method after extensive use over time was significantly reduced in hours 

and changed qualitatively;
– Laboratory method was introduced and became very popular;
– Case method raised the level of students’general education at Harvard;
– Written works of various kinds began to gain much importance.
Based on the above analysis the author concludes that though some methods were not 

welcome by the professors and students, such as the case method, results showed that graduate 
students taught by this method were far more qualified and highly rated in the communities 
where they started workingthan those students who followed classical methods of studying.

Through constant work on the introduction of new methods of instruction, Eliot 
managedto improve the overall level of Harvard graduates, who were competent experts in 
their field and were highly valued by the employers.

Key words: method, learning process, classical curriculum, lecture, seminar, confer-
ence, laboratory method, case method.
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