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:    .

 : Media education is about taking a second look. Very little
of what we see or hear in the media ever gets a second look. We are constantly
moving on. Sometimes, when we do take a longer look at our media, we find
things there that had escaped our attention the first time. These surprises are
sometimes amusing (perhaps we hear a line of dialogue we had missed before, or
see adetail in the background of a film we hadn’t noticed), disappointing (we
might see a flaw in the special effects of a video thatinterrupts the realism),
enlightening (we might understand something in a newspaper article more clearly
the second time around). Let's begin with some simple examples.

) Look at the picture below. Make a mental note of what you see. Now,
turn it upside down and take a second look. What's the difference?

Was that second interpretation of the picture always there for you to
perceive, or did it appear only when you turned the picture upside down? Let's
look at the next image.



2015 ., . 40 (93)

87

b) Try this one on your friends. Copy the following image on the next page
onto a piece of paper, and show it to one person after saying, “I want you to
write down the letter I am going to show you.” Then, show the same image to
another person, but this time, say. “I want you to write down the number I am
going to show you.” What happens? How can you explain it?

Do people see what they are expecting to see and have difficulty seeing
anything else (e. g. “A letter is a letter, and cannot be a number at the same
time.") Do they see what they first see, and have difficulty seeing anything
different? Make conclusions about what people see and why.

) So far, your experience in this exercise has been in finding a second or
a hidden picture within visual texts. However, taking a second look can be
applied to any media texts. Find three media texts and fill in the charts below:

      
 2

:      -
      . Key concept 1 “All

media are carefully wrapped packages”.
 : The first key concept of media education states that all

media are constructions. That means that all media texts are carefully put
together. Sometimes what we like best about a text is the fact that it is so well
manufactured. We love special effects in movies, for instance. At other times, we
tend to forget that the media are carefully constructed, and we assume that texts
are just natural. a) Look at the cartoon. What is Calving complaining about?
How does he think he can fix things? Does he realize that real life is not like TV?

Media text  #1
In the first look I saw...
In the second look I saw ...

Media text  #2
In the first look I saw...
In the second look I saw ...

Media text  #3
In the first look I saw...
In the second look I saw ...
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b) When we say that the media are constructions it means that media texts
come to us like carefully packed suitcases. Everything is in its proper place, and
looks as if it could not possibly belong anywhere else. How is the process of
unpacking a suitcase can be similar to the process of unpacking
(deconstructing) a media text?

c) If we talk of media texts as being constructed, then it should be clear
what we do when we de-construct them. Let’s begin by deconstructing the front
page of any newspaper by answering the following questions. The first one has
been done for you.

 3
:       

  . Key concept 2 “Media construct versions of reality”.
 : How much of your information and entertainment do you

get from the media? Are you always present when the event is taking place? So
how much of your experience is real? When you say: “I know what the president
from the Internet or the newspaper” or: “I saw the plane crash on TV news
yesterday”, did you really hear the speech or see the accident or did you only get
a representation of these events made up by a reporter or a journalist? If you
were actually present, could your experience be different or more complete than a
media version? Why is it important to know that media always constructs reality?
How can you use this key concept to analyze the point of view of a media text?

a) Key Concept 1 told us that all media are constructed. Key Concept
2 takes us further – to the understanding that what the media construct for us is
not reality itself, but only a version of reality. Read the following articles, “The
Camera Always Lies” and “Will computer-generated imagery transform
communication and entertainment in the years to come?”

b) After reading the two previous articles, consider how these articles
relate to Key Concept #2, Media construct versions of reality. Complete the chart.

What do I already know about the construction of newspaper front pages
that helps me find my way around the newspaper?
– headlines with large bold print
– lead stories with catchy titles

What construction elements of the front page tell what is intended to be
looked at first?

What are the construction elements of the front page that are intended to
encourage me to open the paper and look at other pages?

Why might some newspapers use more pictures and colour on their front
pages than other newspapers?
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The Camera Always
Lies

Will computer-generated imagery trans-
form communication and entertainment

in the years to come?
What is the main idea of the
article?
What is the author’s point of
view?
How does this article relate to
Key Concept?

       -

 4
:       -

       .
  .

) There is a text for you to analyze. (Stone Skipping Is Social for
Outdoorsy Sun Valley Resort). Read carefully.

) Use this Analytical Response Sheet to help you complete your analytical
response. Remember that you may not find evidence of all four key concepts.
Some may be obvious, others may be hidden, and others may not be displayed.
Try to choose the three key concepts that most strongly relate to the text.

Analytical Response for Media Text
1) Identify the purpose of the text. Give evidence to support your answer.

Identify the target audience. Give evidence from the text to support your answer.
2) Fill in the chart below for the three key concepts that most strongly

relate to the media text. After completing the chart, prepare an evaluative
statement.

Key Concept Examples from
the text

Connection between key concept
and example

Key Concept 1: All media
are carefully wrapped packa-
ges
Key Concept 2: Media
construct versions of reality
Key Concept 3: Each per-
son interprets messages dif-
ferently
Key Concept 4: The me-
dia have special interests
(commercial, ideological,
political)

Evaluative Statement:
c) When preparing your analytical response, complete the following steps:
1. Examine the media text.
2. Take a second look at it (and a third and fourth, if necessary).
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3. Complete the chart on the Analytical Response Sheet by looking for
evidence of the text’s purpose, target audience, and connections to at least three
key concepts.

4. Use the evidence to make connections or interpretations to the
applicable key concepts.

5. Write an evaluative statement that addresses the following question:
How effective is this text in delivering the message to the target audience?
Explain by using evidence from the text to support your evaluation.
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Vavilina S. Media Literacy Formation in the Process of Teaching Future
Journalists English for Specific Purposes

The article presents theoretical grounds for the inclusion of media literacy in the
process of teaching future journalists English for specific purposes and its potential benefits.
Among the latter are formation of critical thinking skills and mastery of strategies that allow
to analyze media texts of different genres. The author proposes the media literacy course
based on the practical findings of the world leading media educational specialists.

The course is organized in compliance with the key concepts of media literacy and
contains the subsystem of exercises for media literacy formation, which can be easily
integrated into the process of teaching English for specific purposes. Three groups of
exercises are realized according to the three learning stages: preliminary, main and
completing. The purposes of each stage determine the choice of the tasks and activities aimed
at the development of the appropriate skills. The author offers examples of each group of
exercises and outlines the assessment criteria designed to evaluate the level of students’
media competence.

In conclusion the prospects of integration of English media literacy course in teaching
different specialized subjects for students of humanities and natural sciences have been
emphasized.

Key words: media literacy, future journalists, English for specific purposes, media
texts.


