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Karakatsanis T. Inside-institutional Models of Teachers’ Professional Development:
International Experience

The paper highlights the features of the implementation of inside-institutional models of
teachers’ professional development in foreign countries. According to the most cited authors, one
of the commonest ways of implementing clinical supervision is by including a pre-observation
conference, an observation of classroom performance, the analysis of the data collected during
the observation, and a post-observation conference. Special attention is given to traditional
workshops, seminars and courses which are considered to be ‘one-shot’ experiences, but when
accompanied by other types of professional-development opportunities, they are shown to be
quite successful. In the context of self-directed development, it was found out that in this case
teachers take responsibility for their own development, and the role of the administrators and
supervisors is to facilitate, guide and support that development. Objective feedback is certainly
needed if this model is to be effective. In the model of cooperative development, teachers develop
their own plan for professional development in small groups. When observing excellent practice,
teachers have the opportunity to learn and reflect on the knowledge, skills and attitudes that
excellent teachers implement in the classroom. The skills-development model was designed to
develop new teaching techniques and skills such as higher-order questioning, inquiry teaching
and group work. The reflective model builds on teachers’ personal classroom experiences. It
requires that the teacher pay attention to daily routine and the events of a regular day, and to
reflect on their meaning and effectiveness. The primary goal of the project-based model is to
develop the teachers’ capacity to work independently and collaboratively as reflective
professionals. The cascade model can continue effectively for up to three generations of teachers.
Coaching and mentoring provide the newcomer with support, guidance, feedback, problem-
solving guidance, and a network of colleagues who share resources, insights, practices and
materials. So it was found that these models tend to involve independent and collaborative
reflective teachers’ practice, and more experienced colleagues as mentors in the process of the
professional development of the former.

Key words: teachers’ professional development, international experience, intra-
institutional models, coaching, reflection, supervision, projects.


