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HOW TO HELP PSYCHOLOGY STUDENTS
TO BECOME ENGAGED READERS OF SPECIFIC LITERATURE

The article deals with the problem of improving psychology students’ engagement during reading
professionally oriented English texts. Successful reading comprehension is closely connected with motivation
for reading. Intensive and extensive reading of specific literature on psychology in an English language gives
university students a good opportunity to learn more about their job field, to be able to discuss professionally
oriented problems when participating in classroom discussions which can be extremely important for their
professional activity in the future.

The article highlights the main characteristics of engaged readers which have been suggested by researches
and which have been carefully analyzed with the purpose of further application in an ESP classroom when
teaching psychology students professionally oriented reading and trying to encourage them to read more.
In our scientific work there is a detailed description of each characteristic of engaged readers starting with
reading purposes when students’ attention is drawn to understanding what and why they read and finishing
with motivation when teachers try to do their best to develop motivated readers. The article also describes the
importance of the two other characteristics of engaged readers such as reading fluently and focusing well on
the meaning of the text and being aware of different reading strategies which can help students take charge of
their learning and, therefore, be more satisfied with reading. The greatest attention is paid to developing our
students’ comprehension by using what they have read. It is considered the main characteristic of engaged
readers because it involves both good understanding of specific vocabulary from the text and the ability to use
appropriate vocabulary when making connection between the text and their knowledge.

In this research we try to emphases the crucial role of ESP teachers who play a key role in developing
engaged readers because when teachers carefully prepare themselves to be good teachers of reading,
students will be more motivated.

In this article we explore the specific pedagogical tasks that teachers can use to develop engaged readers
when teaching professionally oriented English to psychology students. When we investigate the problem of
forming engaged readers we pay special attention to the close connection of the development of reading
Skills with other language skills like listening, speaking and writing because even in a skills-based curriculum,
reading must be integrated with all other aspects of language use.
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Scientific  problem  statement. Reading The problem of teaching reading and encouraging

professionally oriented texts in a foreign language
prepares university students for answering questions
and participating in classroom discussions which can
be extremely important for their professional activity
in the future. However, many non-linguistic students
do not like reading, especially for specific purposes.
Some of the reasons why university students are not
fond of reading are too little attention which is paid
to the development of reading culture as well as lack
of motivation by ESP teachers who probably can
sometimes ignore the importance of their students’
engagement in reading. Thus, university teachers
should play the crucial role in motivating students to be
more engaged readers of professionally focused texts.

Analysis of recent research and publications.
With our big intention to engage students of non-
linguistic universities/faculties in reading, we are
ready to investigate the theoretical foundation of the
issue.
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learners of an English language to read a lot is
based on the works in the field of the methodology
of teaching reading by N. Anderson, R. Carver,
J. Chall, A. Ediger, S. Ford, D. Gardner, W. Grabe,
F.K. Morrow, F. Noi, |. Richards, S. Samuels,
A. Silva, Straller and others. Scientific researchers
that focus on classroom teaching emphasize
reading in the classroom and encourage teachers
to pay special attention to the ways that reading
can strengthen learning in all language skill areas
[5; 11]. Scientists also underline the importance of
teaching reading comprehension strategies which
can be extremely helpful in further involvement of
learners into reading actively [7; 15]. Development
reading fluency, vocabulary building, text structure
and comprehension are defined as important factors
that can be considered when teaching reading [13].
Whatever has been investigated by researchers, all
of them agree that if teachers want their students
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to be able to read a lot, they should motivate them
to be active readers. Therefore, the problem of the
development of engaged readers is in the process of
careful consideration.

Pointing out issues requiring further
investigation. It is crucial to develop engaged
readers especially at the intermediate or upper
intermediate levels of language proficiency. Five
characteristics define engaged readers and they
have already been presented and analyzed [2].
Nowadays they are being considered by teachers of
foreign languages who understand the importance
of extensive reading. However, many aspects of the
practical implementation of these characteristics,
as for example, finding special ways of developing
engaged readers in the ESP classroom requires
further  investigation.  Non-linguistic  university
students should do a lot of reading of professionally
oriented resources in a foreign language.

The purpose of the article. The article
summarizes the experience of application of different
ways of forming engaged readers. The objective of
the article is to provide a good explanation of why it is
so urgent to develop an engaged reader in the ESP
classroom and provide grounds for a special set of
characteristics of a motivated reader of professional
texts defining ways which can be followed by
teachers whose aim is to motivate students to love
doing professionally focused reading.

Presentation of the main research material.
The importance of professionally focused reading is
undeniable. Teaching reading in the ESP classroom
must help learners to be very engaged readers. All
teachers’ efforts should be directed not only to teaching
reading when doing pre-, during and after reading
tasks, but also to help the learners in their reading
class understand why they need a lot of reading of
professional texts. Perhaps the greatest mistake of
ESP teachers is that they expect something different
from what should be expected from their students. In
our opinion, teachers’ attention should be focused on
moving their readers from learning to read to reading
to learn. Our aim is to clear out what ESP teachers can
do to be able to involve their students into extensive
reading with the purpose to learn more information
about their specialty. We are going to focus our main
attention on psychology students who are expected to
read a great number of scientific articles on psychology
from their textbooks or from online journals and whose
reading skills should be well developed.

With the basic foundation of five characteristics that
define engaged readers [3] we can mention that our
psychology students should be able to do the following:

1) read widely with different purposes defined by
an ESP teacher;

2) read fluently but at the same time focused their
attention on the meaning of a professionally oriented
text;

3) read and simultaneously develop their
comprehension when using the information from
professional texts for future tasks;

4) read and be aware of different reading
strategies which can be peculiar for professionally
focused texts;

5) be motivated readers.

Analyzing the key aspects of mentioned above
characteristics, we will be able to discuss their
possible implications in the ESP classroom. We
will also be able to concentrate our attention on
the specific tasks that teachers can use to develop
engaged readers when teaching specific English to
psychology students.

It is important to emphasize that the development
of reading skills should be connected to the other
three language skills of listening, speaking and
writing. Moreover, reading should be linked with
grammar, and vocabulary learning. ESP teachers
and their students should be aware of the final aim
of professional reading which is comprehension
that is checked with special tasks in the after
reading stage. To be able to develop language
skills as well as reading comprehension we should
think about the balance of intensive and extensive
reading correspondently. What we are trying to do
now is to underline the importance of a balance of
intensive and extensive reading instructions. It is
worth mentioning that the last one is more than just
encouraging students to read a lot of professionally
oriented material. We think it is a combination of both
reading small chunks of texts with explicit purpose
of learning a new skill or new terminology and then
reading long professional texts with the purpose of
its comprehension and further implication for doing
professionally focused activities.

Following our main goal of defining the ways
which can be followed by ESP teachers whose
aim is to motivate psychology students to love
doing professionally focused reading, we should
concentrate our attention on each characteristic of
an engaged reader.

The recent research suggests that it is significant
to draw teachers’ attention to reading purposes.
Teachers who desire to engage their learners as
readers should clearly define goals of reading [8; 9]
Thus, firstly, ESP teachers must always encourage
psychology students to be ready to explain why they
are reading either the paragraph from their textbook
or the scientific article from a newspaper or journal.
It is possible to do when teachers repeat again and
again the question “Why?” during reading instruction.
It means that psychology students are asked to
read a professional text and to do the tasks but the
teacher can interrupt them at any moment asking for
explanation why they are reading this.

Secondly, when choosing the materials for
reading with a specific purpose, ESP teachers should
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find level-appropriate texts so that the texts are not
difficult and psychology students can cope with them
developing required fluency. In our ESP reading
classroom we use some reading fluency practices
suggested by methodologists [1-4; 14]. The most
frequently used is rate build-up reading, when
students are asked to read a professional text from
the beginning several times and have a possibility to
increase the speed of reading which is seen when
they mark the last read line with a number. In addition
to rate built-up reading our ESP teachers also use
shadow reading, repeated reading, and class-paced
reading and self-paced readings [1; 3]. They all seem
really helpful when the goal is to develop fluency and
our psychology students are always involved into
these activities pushing themselves to be more fluent
readers which definitely provoke them to be engaged
readers.

Having discussed the importance of the first two
characteristics of engaged readers, let us go to the
third which is the most important one. It is reading
comprehension. Understanding the purpose of
reading and reading fluency do not always mean
proper reading comprehension. The last one should
be checked by ESP teachers who are expected
to build into their planning an explicit reading
comprehension activity. However, the research
shows that teachers sometimes ignore teaching
reading comprehension strategies [15]. In our ESP
classroom it is essential for psychology students to
get explicit vocabulary instruction since terminology
acquisition is a major key to reading comprehension
when it goes about professionally oriented texts.
Therefore, ESP teachers try to make use of activities
suggested by researches. One of the activities our
ESP teachers offer to their students is a rapid word-
recognition exercise. When preparing to this activity
teachers identify 10 terminology words that will
appear in a reading professionally focused text and
then these terms are recycled five times on the rapid
word-recognition activity sheet. Psychology students
are given specific time limit and when the activity is
finished they circulate among their classmates to find
someone who knows terms that they do not know.
This rapid word-recognition exercise can be repeated
in our class again and psychology students have
a chance to compare both first- and second-time
achievements finding out if they are more successful
at the end. Following this second activity reader’s
move to the reading passage where they can see
the same terms in the context of a professional text.
After finishing reading the text psychology students
do reading comprehension exercises, when they
skim the reading passage and circle their ten terms.
We completely agree that the activity described
above is a good example of how our ESP teachers
can integrate reading comprehension exercises into
the lesson with a focus on the rapid word recognition
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which in its turn can definitely help develop engaged
readers.

Further investigation of the problem of
professionally oriented reading engagement draws
our attention to Kelley & Clausen-Grace’s research
[12] and therefore, to the fourth characteristic of an
engaged reader. They outline a four-phase frame
for teaching readers to be aware of their reading
strategies. They are designed to help readers make
their comprehension visible and include thinking
aloud, refining strategy use, self-assessment and
goal setting. We tried to investigate the study and
to find a possibility to use it in the ESP classroom
for psychology students. Thus, our learners are
encouraged to predict, make connections, ask
questions and summarize. The last one is the
most frequently used in our ESP lessons as we
are convinced that writing a strong summary is
possible only if there is a high level of reader’s
comprehension. The value of providing summaries
is in getting psychology students in professionally
focused writing and at the same time in realizing how
they are using them. In this case it is really clear for
both teachers and students that readers are aware
of reading strategies which are also used to produce
strong summaries.

The last but not the least characteristic of an
engaged reader is motivation. Motivation plays a
central role in the development of positive reading
habits and attitudes [6]. Motivated readers are
more engaged readers. However, motivation is
a combination of both teachers’ and students’
responsibilities [10]. We completely agree with the
statement and can say that our ESP teachers find
all possible ways to encourage psychology students
to read professionally oriented texts when underlying
its importance for their professional development,
demonstrating or talking about students’ own
enthusiasm for the professionally focused course
material and speaking about their personal experience
in professional development while reading articles
and books on psychology. When students hear the
teacher talks about the excitement of professionally
oriented reading and its advantages, it helps them
also want to read.

Having commented on all important characteristics
of engaged readers as well as describing their
importance and special implication in our ESP
classroom; we can see two areas that are extremely
crucial for the work of ESP teachers who are expected
to involve psychology students into extended reading.
They are teachers’ preparation for reading class
and their own understanding of how to get ready to
address the needs of learners. Our ESP teachers
should be aware of appropriate use of professionally
oriented reading materials, development of effective
instructional practices when teaching reading and
developing love of reading.
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Conclusion. Reading is carried out for many
purposes. Effective ESP teachers should be able to
create a motivating classroom environment in which
learners will want to be engaged readers. The future
may bring us new ways of reading but the need to
read for specific purposes which is extremely helpful
in professional development is obvious. In our article
we tried to focus attention to psychology students’
understanding of the importance of reading to learn.
While investigating the issue we tried to describe
how to involve ESP students into extensive reading
with the purpose of their professional development
in the future. Psychology students are expected to
read a great number of scientific articles and books
on psychology so their reading skills should be well
developed which is possible when they are deeply
involved into reading. The trend of the future must
be effective teacher preparation programs that
provide special instructional practices that teachers
need to do their job effectively. The area of our future
study can be the problem of connection of reading
purpose to reading comprehension of professionally
oriented texts.
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FopaeeBa A. Sk 3any4uTn CTyAEHTIB-NCUXOOriB A0 YATAHHSA aHIMOMOBHOI haxoBoi nitepatypu

Y cmammi po3anisidaembcsi nipobriema 3any4eHHs cmyOeHmig-rcuxorioeie 0o rnpogecitiHo opieHMo8aHO020
YumaHHs aHasilicbKor Mog8or. Mu eébadaemo micHUU 368°30K MixX MiO8UUWEHHSIM PigHsT Momueauii 00 YumaHHs1
3 yeniWwHUM YumaHHsIM ¢hbaxoeoi nlimepamypu. IHmMeHcusHe Ui eKCmeHCcUBHe YumaHHs crieyianbHol nimepa-
mypu dae moxnusicms cmydeHmam ompumamu binbuie iHghopmauii 3i crieyianbHOCMi Ha 3aHAMMSX 3 aHesil-
CbKOI MO8U, Cripusie akmueHil y4acmi 8 2pyrnogux OUCKYycisix nid Yyac 062080peHHS npoghecitiHux npobnem, wo
€ documb 8axriueuM OJ1s1 PO3BUMKY IXHiX MPOGECIlHUX yMiHb, He0bXiOHUX Ons QisnibHOCMI 8 MalibymHbLOMY.

Y cmammi npogedeHo 021510 Haykosux O0CiOKeHb 3 MUMaHHs nideuweHHs1 y cmydeHmig iHmepecy 00
YumaHHs1 aHanilicbKO MOB0H 3alrisi 8U3HAYEHHST e(heKmUBHUX WISXie po38umkKy iHmepecy 0o pobomu 3
aHa/10MOBHUMU MPOPECIlIHO OpiEHMO8aHUMU meKcmamu, PO3YMIHHS SKUX € HeObXIOHOK yMO8OoH Oris ycriu-
HO20 4YumaHHs ¢haxoeoi nimepamypu. Y docnidxeHHi npedcmasrneHo OCHOBHI XxapakmepucmuKku 3aaHaa-
)K0B8aHO20 Yyumaya, 3p0obrneHo cripoby 3diticHumu ix pemernbHuUl aHarnia 3a0ns nodanbWoz20 3acmocy8aHHs
CmMoCco8HO cmydeHmig-ricuxosoeaig, AKux HeobxiOHo 3any4amu 00 iHMEeHCUBHO20 YUMaHHSI aH2lTOMOBHOI Mpo-
¢beciliHo opieHmoegaHoI nlimepamypu. Y uboMy OOCHIOXEHHI MU HaMa2aeMOCh PO32/ISIHYmMuU KOXHY 3 8U3Ha-
YeHUX HayKoBUSIMU XapakmepucmuK 3aaH2a)08aH020 4yumaya, no4yuHatoqu 3 yceiOOMIeHHS Memu YumaHHs
ghaxo8o20 meKkcmy, Konu yeacy cmydeHma cripsiMo8yromb Ha KiHuyeasul pesyrnibmam OisribHOCMI, 3aKiH4yro4u
popMyB8aHHSIM 8UCOKO MOMUBOBaHO20 Yumaya aHa/l0MO8HOI ¢haxoeoi iimepamypu, Kofu Momuesau,isi Cripusie
3ary4eHH0 00 YumaHHs. Y cmammi maKkox nidKpecoemscsi gaxrusicme posgueamu y cmyO0eHmie eMiHHS
Yumamu 8iflbHO, PO3yMitodU 3MiCm meKcmy, | OpieHmMyg8amucs y pi3HUX cmpameaisx YumaHHs, Wo cripusie
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36inbwWeHHI0 0b6cs2y YumaHHS ¢haxosux mekcmig aHanitiCbKOK MOBOI0, omxe, 0ae 3Mo2y ompumamu binbue
iHgbopmauii, sukopucmamu it y npoueci Hag4anbHoI disiibHOCMI. Yce ue nidsuwiye cmumys 00 YumaHHsI cmy-
OeHmamu npogeciliHo opieHMoB8aHUX Haykogux cmamel, KHua. [0/108HOK xapakmepucmuKor 3auikaerie-
HO20 Yumada MU 88axaeMo PO3yMIiHHS poYumaHoe2o. Y cmammi nidkpecneHo HeobxidHicmb npaytoeamu 3
aHa/I0MOBHUMU ¢haxo8UMU meKcmamu, 8UKOPUCMOBYIOHU crieyiaribHi MexXHIKU, Wo crpusrome nid8ulUeHHo
pi8HSI PO3yMIHHST rpodumaHoeo. Lis Hag4anbHa poboma rog’sd3aHa siK i3 3aC80EHHAM crieyiaribHOI 1eKCUKuU,
mak i 3 Ii modasnbWwum 8UKOPUCMAaHHSAM 1i0 Yac 8UKOHaHHS MiC/ISIMEKCMoaux 3a8daHb.

Y ybomy OocCniOXeHHI MU 36epmaemMo yeazy Ha poJib 8uknadada npogeciliHO opieHMo8aHoI aHasilicbKoi
Mo8u, sIKoMy 8i08e0eHO 207/108HYy POJib y npoueci ¢hopMyeaHHsI 3auikasrieHo20 Yuma4da, momMy Wo SKWO
op2aHizamop Hag4yaHHSs pemeribHO raHye (oo rnpouec, npudinsryu yeazy numaHHI0 po38uUMmKy iHmepecy
cmydeHmig 00 YumaHHs1 haxoeoi nimepamypu, mo cmyGeHmu € momugogaHuUMu 00 30iliCHEHHS makoi
disiribHoCMI.

[1i0 4ac sus4yeHHs1 npobriemu po3sumky iHmepecy 0o NPogeciliHo OpieHMOo8aHO20 YumaHHS 3adsis 3ary-
YyeHHs1 cmydeHmie 00 iHMeHCUBHOI pobomu 3 ¢haxosuMu mekcmamu MU po3arisidaemo rpouec hopMyeaHHs
i pO38UMOK aHarIOMOBHUX HABUYOK ma 8MiHb KOMITIIEKCHO, 88a)arodu YumaHHs 00HUM i3 Pi8HUX 3a 8axIu-
sicmro sudie KOMyHikamugHOoi disirIbHOCM.

Knroyoei cnoea: npogheciliHo opieHmosgaHe YumaHHs, mekcmu 3 ricuxosioail, cmydeHmu-rcuxosoau, 3aui-
KaeneHul Yyumav.
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