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The article analyzes the role of foreign languages in the process of multicultural education of students
in higher education institutions of Ukraine. The essence of the concepts “multicultural education” and
‘multicultural competence” is substantiated, and their basic functions are defined. Structural components
(cognitive, affective, strategic and axiological) and aspects (linguistic, pragmatic, aesthetic, ethical, elite) of
multicultural competence are characterized. In addition, the ways of their implementation in practical foreign
language classes are shown. The article highlights the main sources of information and types of educational
exercises of a multicultural orientation, namely receptive, receptive-reproductive, receptive-productive and
productive. The effectiveness of using interactive methods and innovative technologies in the process of
multicultural education is emphasized, which contribute not only to increasing motivation and establishing a
creative atmosphere, but also increase the effectiveness of education, stimulate interest in learning languages,
international communication, and help to form the skills of constructive interaction with speakers of different
cultures. The principles of ensuring students’ effective preparation for the dialogue of cultures are highlighted.
The author clarifies the dominance of multicultural communication in foreign language teaching, which includes
both verbal and non-verbal language. It is noted that for organizing intercultural communication, it is effective
to create educational communicative situations that face the need to teach students a positive attitude towards
a foreign language and culture. It is identified that the main task of multicultural education through the means
of a foreign language is the formation of an idea not only about specific differences in cultures, but also about
their general features in a global sense. The conditions and methods of learning multicultural communication
are considered and the importance of mastering one’s native language and culture for effective international
interaction is featured. It is concluded that it is expedient to combine the study of linguistic aspects of foreign
languages with the acquisition of cultural knowledge. It has been proven that as a result of educational activities
aimed at the formation of multicultural competence by means of a foreign language, a holistic picture of the
world is created in students, a tolerant attitude and respect for other cultures is formed, which is a prerequisite
for their successful integration into a multicultural society.
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Problem statement. The integration of Ukraine
into the European and world community is taking
place against the background of world globalization
processes in all spheres of social life. In the context
of the development of international relations, cultural
exchange is performed at the personal, national and
international levels. Knowledge of foreign languages,
country studies and the mentality of another people
are necessary for successful intercultural communi-
cation and interaction with representatives of differ-
ent nationalities, which determines the dominance of
multicultural education, consisting in the formation of
a person capable of active and effective life in a mul-
tinational and multicultural environment, with a devel-
oped sense of understanding and respect for other
cultures, the ability to live in peace and harmony with
people of different nationalities, races, and beliefs.

Analysis of recent research and publications.
Foreign pedagogical science has already accumu-
lated considerable experience in developing issues
of multicultural education. The works of a number
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of foreign scientists (G. Baker, J. Banks, K. Benket,
K. Campbell, O. Dzhurynskyi, J. Gay, D. Gollnik,
J. Goodled, E. Hollins, V. Mitter, T. Ruelker, P. Weber,
etc.) relate to the introduction of multicultural edu-
cation, development of the concept, model of such
education, etc. The study of the theoretical founda-
tions and possibilities of practical implementation of
multicultural education in the educational process
became one of the most relevant areas of domes-
tic pedagogy in the 21st century. In Ukraine, the
problem of multicultural education and upbringing of
youth is the object of attention of such researchers
as V. Boychenko, V. Bolgarinova, O. Dubaseniuk,
L. Holik, L. Honcharenko, O. Hurenko, O. Kovalchuk,
V. Kuzmenko, O. Lokshyna, |. Loschenova,
L. Pukhovska, A. Solodka, O. Sukhomlynska,
L. Vasylchenko, L. Volyk, and others. The ideas of
multiculturalism are reflected in the main state doc-
uments: the Constitution of Ukraine, the Law of
Ukraine “On Education”, the National Doctrine of
the Development of Education of Ukraine in the 21st
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Century, the Concept of Civic Education, the Concept
of National Education and other legislative and reg-
ulatory acts, which emphasize the need to educate
a person with a democratic worldview, aware of
belonging to the Ukrainian people, modern European
civilization, prepared for life and work in a dynamic
world.

The analysis of scientific sources and the state of
multicultural training in the context of implementing
world standards in higher education in Ukraine shows
that the issue of forming multicultural competence
of students by means of foreign languages is insuf-
ficiently studied in domestic pedagogy. Therefore,
the aim of the article is to justify the importance
of mastering the skills of multicultural competence
and highlight the conditions and means of forming
multicultural competence in the process of teaching
foreign languages to university students. This goal
involves solving the following tasks: to investigate the
essence of the concept of “multicultural competence”,
to reveal the structural components and methods of
implementing this phenomenon by means of foreign
languages in the conditions of European integration.

Research results. Multicultural education is an
individual’'s knowledge of multiculturalism, the possi-
bility of self-realization in a multicultural world, which
contributes to the conflict-free identification of an
individual in a multicultural society and its integra-
tion into the multicultural world space. Multicultural
education is aimed at preserving and developing all
the diversity of cultural values, norms and forms of
activity existing in society, and is based on the inter-
action of different cultures. Multicultural education is
an important mechanism for involving young people
in comprehensive knowledge of the culture of their
people; formation of ideas about the diversity of cul-
tures in the world; teaching a positive attitude to cul-
tural differences; education in the spirit of peace, tol-
erance, humane international communication. Thus,
the leading function of multicultural education is the
formation of a personality ready to work in a polyeth-
nic, multicultural environment, focused on construc-
tive interaction and dialogue with speakers of differ-
ent cultures.

At the present stage, several terms are used to
denote multicultural education - multiculturalism,
polyculturalism, interculturalism, transculturalism.
The content of these concepts has been thoroughly
researched by Ukrainian scholars (V. Bolgarina,
O. Kovalchuk, O. Lokshina, I. Loschenova, O. Mitina,
O. Sukhomlynska, |. Taranenko). Moreover, as evi-
denced by O. Kovalchuk, the terms “polyculturalism”,
“multiculturalism” are variations of the same notion,
in the formation of which the first part of the word
"poly-", "multi-" means the presence of some plural,
i.e. culture.

In the conditions of a multicultural reality, teach-
ing humanitarian disciplines in higher education insti-
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tutions, in particular a foreign language, becomes
especially relevant, because learning a separate lan-
guage expands students’ cultural knowledge, giving
them the opportunity to become full members of a
multicultural environment.

Teaching foreign languages involves not only
the transfer of linguistic knowledge, skills and abil-
ities, but also the culture of the people who speak
it. A high level of knowledge of a foreign language
is not sufficient for productive professional, business
and socio-cultural communication, it is necessary
to possess a system of competences, to learn the
awareness of the peculiarities of participating in inter-
cultural communication, which involves the acquisi-
tion of the qualities of a multiculturally conscious per-
sonality, observance of universal norms of behavior
for the world cultures, rules and categories in com-
bination with specific norms of etiquette inherent in
particular cultures, which constitutes the content of
multicultural competence.

By the concept of “multicultural competence” we
understand the totality of sociocultural knowledge;
skills and abilities of positive interethnic commu-
nication; personal qualities and humanistic values
necessary for effective life in a multicultural environ-
ment. Multicultural competence contributes to the
formation of a multicultural worldview in students,
which involves the recognition of the equality of
other cultural, linguistic, and religious preferences,
education, due to the correct selection of foreign
language educational material, a tolerant atti-
tude towards them, the development of a person-
ality capable of intercultural interaction, dialogue
between cultures [1, p. 41].

L. Honcharenko and V. Kuzmenko consider mul-
ticultural competence as an individual’s ability to live
and act in a multicultural society [3, p.91]. L. Vorotniak
defines multicultural competence as the ability of a
person to integrate into another culture while main-
taining a relationship with his native language, a cul-
ture that is based on a combination of personal qual-
ities, synthesized knowledge, abilities and skills of
positive interethnic and intercultural interaction, which
as a result contributes to conflict-free identification of
the individual in multicultural society and integration
into the multicultural world space [2, p.106].

However, the content of a person’s multicultural
competence should not be limited only to his high
awareness of interaction with representatives of
other cultures. As J. Taylor emphasizes, it is import-
ant to ensure the youth’s awareness that culture as a
social phenomenon is characterized by changeabil-
ity and high dynamics of development. The author
specifies that the multicultural competence of society
members and, in particular, those who receive higher
education, becomes a reliable basis for building a
cultural and dynamic partnership between speakers
of different cultures. Such a partnership is primarily
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ensured by the awareness of people in the field of
different cultures and is manifested in their imple-
mentation of culturally adapted practical activities
[6, p. 145-148].

The analysis of pedagogical studies on the prob-
lem of forming multicultural competence allows us to
conclude that this phenomenon possesses its own
structural organization. Thus, the basis of the cogni-
tive component is the synthesis of knowledge about
the essence of culture, cultural diversity and pecu-
liarities of native and foreign cultures; history, geog-
raphy, holidays, political system, places of interest,
daily life and customs of representatives of different
countries; rules of intercultural communication, fea-
tures of verbal and non-verbal behavior for the pur-
pose of productive interaction with speakers of other
cultures, etc. The specified component involves the
ability to understand the world picture of another soci-
ety by comparing it with one’s own world picture, the
ability to see similarities and differences in cultures
and apply them in the context of international com-
munication. In particular, in the direction of the forma-
tion of students’ cognitive component of multicultural
competence in extracurricular activities, the elective
activities are of great importance, since they allow to
deepen and expand multicultural knowledge, giving
the opportunity to adress the cultural peculiarities of
foreign-speaking countries while discussing certain
topics of multicultural issues, as well as literary book
catchphrases, colloquial expressions, jargonisms,
slang, proverbs, sayings, authentic humor, etc.

The basis of the affective (personal) component
is formed by such categories as empathy, tolerance,
humanism, sociability, civic consciousness, national
self-awareness, etc. This component of multicul-
tural competence involves the desire and ability of
representatives of different ethnic cultures to notice
and understand distinctive and common features in
cultures and in the worldview, to openly perceive a
different way of life, to compare it with the national
identity of their country, their people, to think critically
and thereby enrich one’s own picture of the world.
Meanwhile, is it worth showing tolerance to other
ways of thinking and positions.

The strategic (behavioral) component includes
educational, research and compensatory strate-
gies that provide a person with the skills of positive
communication and interaction in a multicultural
environment, that is, the skills and willingness to
perceive and treat another culture and its speakers
with respect and tolerance. This component also
includes reflection, which gives a person the ability
to adequately evaluate his own activity and its results
in a multicultural context, analyze the existing mul-
ticultural situation and self-determine in it, respond
flexibly to its changes, implement self-regulation of
his behavior from the standpoint of humanism and
tolerance. Internet correspondence with peers from

other countries, participation in online meetings, dis-
cussions, surveys provide significant opportunities
for the formation of students’ personal and behavioral
components of multicultural competence.

The axiological component involves personal
mastery of the value system of a multicultural soci-
ety (justice, equality, freedom, humanism, good-
ness, conscience, etc.). In the formation of skills of
the axiological component, among others, attention
is focused on holding brain-rings (both during class-
room and extra-curricular educational activities),
quizzes, etc. The topics of these events covered the
discussion of value orientations of representatives of
different cultures, peculiarities of subcultures, activ-
ities of informal youth organizations, holidays, cus-
toms and traditions of different ethnic groups, etc.

Multicultural education covers a number of sepa-
rate aspects: linguistic (vocabulary teaching), prag-
matic (rules of behavior determined by a specific
situation and culture), aesthetic (what is considered
acceptable and polite in one culture and differs from
the norms of another country), ethical (which reflects
moral values), elite (literature, art of this nation). In
order for the teaching of multicultural competence to
be really productive and the student’s development to
be harmonious and versatile, it is necessary to take
into account all the aspects listed above in the pro-
cess of learning a foreign language [1, p. 79]. A set of
cultural elements should be included in the process
of multicultural education: national traditions and
customs of the people, household culture, everyday
behavior and non-verbal language, national peculiar-
ities of thinking of representatives of one or another
culture, artistic culture of the country.

The main source of multicultural information is
authentic materials that reveal certain aspects of the
problem from the perspective of another culture. In
the light of forming multicultural competence, it is
important to diversify foreign language lessons with
materials of a country studies focus (history, customs,
traditions, holidays, political system, notable places,
prominent figures of art and science of the countries
whose language is taught, etc.); inclusion in their
content of excerpts of literary works and journalistic
materials in which universal human values are cul-
tivated; setting tasks to compare the cultural differ-
ences of Ukraine and the countries whose language
is studied (projects, reports, presentations), etc.

M. Denysenko [4, p. 16-17] classifies educational
exercises for developing multicultural competence
into four types: receptive, receptive-reproductive,
receptive-productive, and productive or creative.
Receptive type of exercises is the actual reading of
texts on cultural and regional studies. Exercises of
the receptive-reproductive type are used to eliminate
lexical and grammatical difficulties, to form prognos-
tic skills and abilities, as well as to expand students’
cultural and local knowledge horizons. By perform-

63



ISSN 1992-5786. MNeparorika ¢popmyBaHHS TBOPYOi OCOGUCTOCTI y BULLiN i 3aranbHOOCBITHIN WKonax

ing these exercises, students should understand
and reproduce or supplement the provided cultural
information in situations of foreign language commu-
nication. Receptive-productive exercises are aimed
at cultivating individual independence and initiative,
manifested through the desire to understand and
evaluate information, to recognize the connections
that exist between new and already familiar cultural
phenomena, to find unususl ways of solving certain
problems. Productive or creative exercises develop
students’ critical thinking, their cognitive activity and
independence in solving educational tasks and extra-
curricular situations.

The use of interactive methods and innovative
technologies will significantly contribute to the forma-
tion of students’ multicultural competence. In particu-
lar, the use of multimedia not only increases motiva-
tion and establishes a creative atmosphere, but also
demonstrates the unlimited possibilities of computer
technologies, which enable to solve many educa-
tional problems, namely: the organization of cogni-
tive activities, simulation of typical communicative
situations by means of multimedia, the application of
acquired knowledge in new situations, effective train-
ing of acquired skills, automated monitoring of learn-
ing results, the possibility of combining visual and
audio forms of language teaching. Systematic use of
audio-visual and interactive tools, such as presenta-
tions, videos, Internet resources, educational, docu-
mentary, feature films significantly increase the effec-
tiveness of education, stimulate interest in learning
languages, humane international communication and
the formation of skills of constructive interaction with
media in different cultures. Organizing conferences,
language and country studies quizzes, virtual tours,
debates, disputes, creative competitions, language
weeks, days of national culture, projects of a country
studies nature contributes to the development of stu-
dents’ skills in intercultural communication and con-
flict resolution, aimed at fostering a respectful attitude
to other opinions, perception of disagreement within
the group as a positive phenomenon, understanding
the importance of existence of different approaches
to problem solving.

The central place in teaching foreign languages,
along with the acquisition of linguistic and cultural
knowledge, is occupied by the development of stu-
dents’ ability for multicultural communication, that
is, for adequate mutual understanding between two
or more participants in a communicative act who
belong to different national cultures. The intercultural
component of communication is a multifaceted phe-
nomenon aimed at internal (communication between
representatives of different ethnic groups within the
boundaries of a multicultural state) and external
(communication between representatives of differ-
ent states) differences in communication. In addition,
multicultural features of communication include inter-
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national, ethnic, social, demographic, linguistic and
other differences.

To organize intercultural communication in foreign
language classes, it is necessary to create educa-
tional communicative situations that determine the
conditions and goals of communication and present
the need to teach students a positive attitude to a
foreign language and the culture of the people. It is
important to establish the correct language behavior
in a foreign language environment based on knowl-
edge about the peculiarities of native speakers’ men-
tality. For the purpose of decent communication, it is
necessary to try not to translate information verbatim,
but to know what and when to say in a specific situa-
tion. One of the indispensable conditions for achiev-
ing this level of communication in a foreign language
is, in addition to knowing the way native speakers
express their thoughts, the ability to correlate these
features with the norms and familiar expressions of
the native language. To develop skills, it is convenient
to use etiquette vocabulary, while comparing it with
native language equivalents, which gives students
the opportunity to adequately use one or another lex-
ical unit. The task of the foreign language teacher in
this case is not just to provide lexical clichés, but also
to reflect them in the native language and analyze
the frequency of their use in everyday native culture.
Meanwhile, one should not forget about non-verbal
language, the use of which can either confirm the
verbal message or contradict it. The teacher should
not explain a new cultural and etiquette lexical unit,
but introduce it immediately with a non-verbal mes-
sage that is characteristic of a specific phrase.

Observing and comparing various pragmatic
moments of a particular culture allows us to see
not only differences, but also similarities. After all,
the main task of multicultural education through the
means of a foreign language is the formation and
deepening of ideas not only about specific differ-
ences in cultures, but also about their general fea-
tures in a global sense. A. Saymeh also clarifies that
the above-mentioned ability enables the individual to
better understand and appreciate people who iden-
tify with other cultures and belief systems, as well as
to effectively interact with them. Therefore, the pres-
ence of multicultural competence among the partici-
pants of the interaction contributes to ensuring more
effective communication and strengthening friendly
relations between them [5].

The concept of dialogue of cultures assumes the
presence of at least two different cultures in the pro-
cess of preparing for real intercultural communica-
tion. An integral component of the process of learning
a foreign language and culture is the study of one’s
native culture, as it is the key to understanding a
foreign culture. Therefore, any knowledge acquired
with the help of a foreign language will be perceived
only through the prism of knowledge formed in the
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process of mastering the native culture. Learning the
culture of the country of the language being studied
means learning understand and evaluate the prior-
ities of another people. However, the ideas of mul-
ticultural communication may turn out to be just a
trend if students are not provided with the basics of
their national culture. Students’ mastery of the values
of their native culture makes their perception of other
cultures more accurate and comprehensive. A man-
datory moment in teaching a foreign language cul-
ture should be a comparison with the domestic one.
Thus, teaching multicultural communication should
begin with a review of the role of the native language
in education, as well as the relationship between the
mother tongue and the foreign language, and the
native culture and the foreign culture. The teacher is
faced with the task of fully revealing the cultural phe-
nomenon of certain lexical and grammatical signs,
correlating it with an equivalent phenomenon of the
domestic culture and, thus, creating an intersection
of cultures, acting at the same time as its connecting
link.

Conclusions and prospects for further
research. Multicultural competence of university
students in the process of teaching foreign lan-
guages is based on the combination of the pro-
cesses of mastering the linguistic aspects of the
language with cultural knowledge, which contrib-
utes to the accumulation of multicultural knowledge
necessary for effective intercultural communication
and developing students’ personal qualities who
become able not only to respond adequately to the
manifestations of another culture and show readi-
ness to intercultural interaction in a multi-ethnic

environment, but also to act as a carrier, keeper and
relayer of the best examples of native, Ukrainian and
world cultures. Therefore, there is a need to revise
the algorithm for working with language materials,
to highlight a cultural component in them, and to
supplement linguistic exercises with cultural ones
based on native speakers’ culture, which opens up
opportunities for further research on the topic dis-
cussed in the article.
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Cronspuyk J1. NonikynbrypHa ocBiTa y npoueci BUB4EHHSA iHO3€MHUX MOB

Y cmammi aHanidyembCsi posib iIHO3eMHUX MO8 y MPOUECi MosikynbmypHoOi oceimu cmydeHmie 3akna-
0ie suwoi oceimu YkpaiHu. ObepyHmoeaHO CymHiCmMb MOHSAMb «MOMIKYyIbMypHa ocgima» ma «roJi-
KynbmypHa KOMnemeHmHicmby, 8u3HadyeHo ix 6a3oesi ¢pyHKUii. OxapakmepusosaHi cmpyKkmypHi KOM-
MnoHeHmMu (KogHimueHul, aghekmusHuUl, cmpameeaiyHuli ma akcionoaiyHul) U acrnekmu (fiHegicmuyHi,
npaamamuyHi, ecmemudyHi, emuyHUMU, enimHi) nonikynbmypHoi komnemeHmHocmi. Kpim mozao, rnoka-
3aHO WIsxU ix peanizauii Ha npakmMu4yHUX 3aHImMmsxX 3 IHO3eMHUX Mo8. Y cmammi euc8imiiiorombcs
OCHOBHI iHGbopMmauiliHi Oxepena ma murnu Has4yaslbHUX 8rpas rnoJliKyabmypHOi cripsmogaHocmi, a came
peuenmusHi, peyenmueHo-pernpodyKmueHi, peuenmugHo-rnpodyKmueHi ma npodykmuesHi. [Ni0kpecrneHo
eghekmusHicmb B8UKOPpUCMaHHS iHmepakmueHUx Memodie ma iHHosauiliHuXx mexHosogil y npouyeci
nonikynbmypHO20 Hag4YaHHSs, Ki He nuwe crnpusoms nideuweHHo Momusauyii ma cmeoprmb Meopyy
ammMocgepy, a U nidguwyromb ehekmugHicmb Hag4YaHHS, cmuMyooms yikagicmb 00 8UBHEHHS MO8,
MiXHauioHarbHO20 CrlifikygaHHsi ma 0oromazarome cghopMye8amu YMIHHS | HA8UYKU KOHCMPYKMUBHOI
83aemoQii 3 HociaMU Pi3HUX Kynbmyp. BudineHo npuHuunu 3abesnedyeHHss egpekmueHoi nidaomosku
cmyOeHmig 0o Odianoay Kynbmyp. ABmMop akyeHmye ygazy Ha OOMiHaHMHOCMI MoKy IbMYypPHO20 CrIfIKY-
B8aHHS y Hag4YaHHi IHO3eMHUX MO8, sIKe 8KI/IroYae sk eepbarnbHy, mak i HegepbasibHy Mogy. 3a3HadyeHo, W0
0nsi opeaHizauii MiXXKKynbmypHO20 CrlifikyeaHHsI eqheKmueHO cmeoprogamu Hae4dyallbHi KOMYyHiKamueHi
cumyauii, ki cmaensams reped HeobxiOHicmo Has4yumu cmydeHmig Mo3umueHoMy 8iIOHOWEHHK 00
iHo3emHOoi Mosu, Kynbmypu Hapody. [liOKkpecreHo, W0 20/108HUM 3aB8daHHAM MoKy IbmMypHOI oceimu
3acobamu iIHO3eMHOI Mo8U € hOPMyB8aHHS YSI8/IEHHST HE MINIbKU PO crneyuivyHi iOMIHHOCMI 8 Kybmy-
pax, a U npo ix 3aezanbHi pucu 8 enobanbHOMy ceHci. Po3ansadarombcs yMoeu ma MemooOu HagYyaHHSs
nonikynbmypHoOi KOMyHikauii ma nidkpecreHo gaxugicmbs 0805100iHHS PIOHOK MO0 | Kyribmyporo Ons
eghekmusHoOI MixkHauioHanbHOIi 3aeMoQii. 3pobrieHO 8UCHOBOK MPO OOUINbHICMb NMOEOHy8amMu 8UBYEHHS
JiH28ICMUYHUX acriekmig IHO3eMHUX MO8 3 OMpUMaHHAM Kyrbmyporio2idyHux 3HaHb. [JogedeHo, wo 8
pe3ynbmami 0ceimHbOi OigfIbHOCMI, CrIpsAMo8aHoi Ha ¢hopMy8aHHS MOMIKYIbMypPHOI KOMIemeHmMHocmi
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3acobamu iHO3eMHOI Mogu, 8 cmydeHmi8 CMeopPEMbLCS YinicHa KapmuHa ceimy, ¢hopMyembCcs morse-
paHmHe cmaesieHHs1 ma riogaza 00 [HWUX Kyrnbmyp, Wo € rnepedyMogo10 iX ycrniwHoi iHmezpauii y nosi-
KynbmypHe Cycrninbcmeo.

Knro4oei cnoea: nonikyrnbmypHa oceima, MOmiKynbmypHa KOMIemeHMmMHICmMb, MIKKYIbMmYypHe CrifKy-
8aHHs, IH03eMHa mMosa, diarioe Kyrbmyp.
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