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PECULIARITIES AND FUNCTIONAL POTENTIAL
OF THE MENTORING FOR THE INTERNALLY
DISPLACED STUDENTS

The article analyses peculiarities of the mentoring for the internally displaced students. It is noted that it is
advisable to study the peculiarities and functional potential of mentoring for the internally displaced students on
the basis of an anthropocentric approach. Peculiarities of the mentoring for the internally displaced students are
analysed. The positive impact of the additional support for the internally displaced students is substantiated.
The requirements for the selection of mentors are provided. The visual image considers different aspects of
mentoring for the internally displaced students and includes: a presentational aspect, socio-psychological
aspect, as well as an educational aspect. The positive impact of additional support for the displaced students
is substantiated. Requirements for the selection of mentors are provided. As an important aspect of mentoring,
there is cooperation with employers to form practical skills for students and promote understanding of the
professional spheres functioning through interaction with specialists who are representatives of a certain
professional sphere. It is noted that as a result of the professional mentoring application, mentors will develop
a clearer understanding of their career path and build confidence in their abilities, as well as realize their
personal and professional potential. The article develops forms of work within the framework of professional
mentoring, which include joint projects, internships and consultations. The mentoring process develops a
growth mindset, where you have the opportunity to better develop the culture of the workplace. The emphasis
is on inclusion, which focuses on vulnerable individuals and the importance of proper access to the educational
process for them (project activities, academic mobility, participation in university life). It is noted that mentoring
workers should patrticipate in the development of inclusive university programs and submit proposals, the
implementation of which can be undertaken by the mentoring center. A visual figure has been developed that
represents various aspects of mentoring for the internally displaced students. It includes: a presentational
aspect, a socio-psychological aspect, as well as an educational aspect. The article contains an analysis of the

responses of the internally displaced students in Ukraine.
Key words: mentoring, tutoring, mentor, mentee, tutor, tutee, internally displaced students.

Problem statement. Internally displaced students
with disabilities and special needs require a sense of
physical and emotional safety, primarily in social and
everyday spaces, and it is also important to commu-
nicate with specialists who can address their basic
needs, in particular, proper access to the educational
process (project activities, academic mobility, partic-
ipation in university life). Mentors-employees should
participate in the development of inclusive university
programs and submit proposals, the implementation
of which can be undertaken by the mentoring center.

Unfortunately, the number of the internally dis-
placed persons has increased rapidly in recent years
[7]. At the end of 2020, about 80 million people world-
wide were displaced [15]. The Ukrainian higher edu-
cation system has suffered great losses and destruc-
tion caused by the new phase of the war launched by
Russia against Ukraine on February 24, 2022 [14].

Mentoring programs have a positive impact on the
common problems faced by displaced persons: finding
housing, employment, language barrier, intercultural
understanding; as well as internal changes: a sense of
well-being, life satisfaction, vitality and empowerment,
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etc. Their impact on the immigrants psycho-emotional
state improvement, development of their emotional
intelligence, reduction of social isolation and, accord-
ingly, reduction of depressive states, improvement of
social integration and adaptation is also important [21].

Literature review and recent research. For a
comprehensive analysis of the declared issues, it is
advisable to rely on the theoretical and methodolog-
ical potential of the works of scientists in the fields of
pedagogy, sociology and psychology.

The following scientists have paid attention to this
issue: E. Baran, D. Dumulescu, D. Sarca, C. Necula,
J. Galanec, S. Campbell, E. Gimmon, T. Sutter,
R. Francis and others.

Their scientific concepts contributed to the forma-
tion of a new approach to understanding the adap-
tation of students, in particular internally displaced
persons, to the educational space based on stu-
dent-centeredness and humanism through the imple-
mentation of mentoring activities and cooperation of
all representatives of higher education institutions
within the framework of pedagogy, psychology, and
social science.
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The purpose of the article is to analyze the fea-
tures and functional potential of mentoring for inter-
nally displaced students based on theoretical and
applied approaches.

Presentation of the main material. Mentoring is
very important for the internally displaced students
who face many challenges. Additional support should
be provided to the internally displaced students to
create equal opportunities for learning and harmoni-
ous development. The need for additional assistance
for the internally displaced students is extremely
urgent in Ukraine in times of war.

Students living in an active war zone, when choos-
ing a higher educational institution, should make sure
that the university will provide them with mentoring
support during their studies and social adaptation to
new conditions.

To this end, universities should publish informa-
tion about their activities, mentoring programs in their
respective mentoring and tutoring centers.

The following diagram shows how the full-scale
war affected students in Ukraine and that active
hostilities had the greatest impact on their choice to
move to other cities in Ukraine [12].

Question:

Answers:

Mentors, by helping the internally displaced stu-
dents to socialize, contribute to reducing the burden
on social services and the person's immediate envi-
ronment. Support in the educational process, involv-
ing students in academic mobility, and promoting cul-
tural and moral development will minimize the risks
of a "lost generation" formation, which is important for
the full development of society and the state.

Inclusion, unlike accommodation and integration,
focuses on vulnerable individuals and gives mean-
ing to the context of our living environment to enable
everyone to participate actively and have a satisfac-
tory standard of living. It is important to ensure that
the mission, goals, policies and practices of the cam-
pus truly promote inclusion and diversity, engaging
all units and departments. This requires institutional
actions and initiatives, such as the establishment of
centres and services for diversity and inclusion, as
well as policies to reduce the under-representation of
students with disabilities and other vulnerable individ-
uals in some faculties [3].

Education, vocational training and other forms of
learning are often disrupted during conflict and dis-
placement. Internally displaced children and adoles-
cents should have full and equal access to education,
and every effort should be made to ensure their inte-
gration into the national education system. If access
to formal education is temporarily disrupted, immedi-
ate measures should be taken to provide semi-struc-
tured learning and psychosocial support in safe set-
tings for children and adolescents. Such activities
can promote their physical, mental and emotional
well-being and facilitate their transition to the for-
mal school system (Handbook on the Protection of
Internally Displaced Persons).

In particular, so-called "invincibility points" have
been created in Ukraine, which are located in safe
shelters and equipped with communication facilities,
with the help of which students can carry out the
educational process in an online format. Also, each
educational institution has access to shelters, where,
if necessary, the educational process can be carried
out, or students can be protected from bombings and
shelling.

Mentors can help the internally displaced students
integrate into their new environment and achieve
their educational and career goals. The mission of
mentoring for the internally displaced students is to
provide them with comprehensive support through
individual guidance, academic assistance, and psy-
chological support. Mentoring for the internally dis-
placed students should be based on the following
values: inclusivity, respect, integrity, collaboration,
personal growth, diversity, and compassion [18].

It is important that internally displaced students do
not feel isolated and special, but on the contrary, it is
necessary to create conditions and a psychological
climate where they are equal with everyone and feel
supported in difficult life circumstances through coop-
eration with both social services and representatives
of the educational environment, in particular mentors
and tutors.

A mentee or tutee is an internally displaced univer-
sity student who needs guidance and support to over-
come the challenges of displacement. The selection
of mentees or tutees should be based on their status
as internally displaced persons, their commitment
to the programme and their expressed needs. Once
mentees are matched with the mentor, they engage
in a mentoring relationship and report on their pro-
gress and seek advice. Meetings can be organised in
the form of group and individual sessions depending
on the goals of both the mentor and the mentee. They
can also be in-class or remote/online. To find a poten-
tial mentor, it is necessary to advertise the mentoring
programme through university channels and social
media platforms, and can also involve alumni, indus-
try representatives, local authorities, volunteers, etc.
Mentor requirements include their experience and
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qualifications in a relevant field such as psychology,
education, social work or a field related to the ment-
ee’s academic or career interests. They should also
understand the challenges faced by the internally dis-
placed students in order to develop strong communi-
cation and networking skills. Mentors should be pre-
pared to provide guidance and support to mentees.
Mentors should undergo mandatory training before
starting to work with mentees [18].

An important aspect of mentoring is collabora-
tion with employers to develop practical skills in stu-
dents and promote understanding of the functioning
of individual professional fields through interaction
with specialists who represent a particular profes-
sional field.

Joint projects, colloquiums, and exchange of
experience will enable students to understand in
which direction, type of activity of a specific profes-
sional sphere he/she seeks self-realization.

Mentoring can be done through social entrepre-
neurship projects as they provide practical experi-
ence in business and project management; commu-
nity-based projects or youth engagement activities.
This can help the internally displaced students build
connections in their new communities, as well as
develop leadership and teamwork skills. By the end
of the program, mentees will have acquired the fol-
lowing skills [18]:

— Identifying their strengths and areas for improve-
ment,

— Using self-reflection techniques,

— Applying stress management techniques, resil-
ience exercises, and strategies to support mental
well-being,

— Using effective communication, active listening,
conflict resolution, and building positive relationships,

— Engaging in community service, volunteering,
participating in initiatives, and collaborating with local
organizations,

— Effective regulation of emotions,

— Applying problem-solving skills, including criti-
cal thinking, creativity, and the ability to generate and
evaluate solutions to challenges,

— Adapting to change and maintaining a positive
outlook in the face of adversity.

Psychological support for the internally displaced
students can include emotional support, trauma coun-
seling, empathetic listening, stress management,
cultural adaptation and resilience building, stress
management training, emotional regulation, prob-
lem solving, and effective communication, equipping
them with the skills needed to overcome difficulties,
develop resilience, and establish healthy relation-
ships. Peer support groups can offer the internally
displaced students a sense of belonging. By pro-
viding opportunities for them to connect with peers
who have had similar experiences, universities can
foster a supportive community where mutual support,

126

shared coping strategies, and ideas can be shared. In
some cases, it is important for the internally displaced
students to have access to qualified mental health
professionals. While higher educational institutions
may not provide therapy directly, they can offer initial
support through a first aid and referral system, con-
necting students with professional psychotherapists
or mental health professionals when necessary to
address their specific needs. Counseling for mentors
working with the internally displaced students should
aim to strengthen the mentors’ psychological resil-
ience, prepare them to effectively support mentees,
and ensure a positive mentoring experience. This
counseling covers a number of areas, including: psy-
chological well-being, psycho-emotional relief, recog-
nizing signs of distress, trauma-informed approaches
to work, implementing strategies that promote heal-
ing and resilience, stress management, etc. [18].

Surveys, questionnaires, progress assessments,
and feedback are used to measure the results of the
mentor-mentee collaboration. It is very important to
ensure confidentiality and anonymity when collect-
ing feedback. Mentees should also be encouraged
to share their expectations and suggestions for pro-
gram improvement.

The main forms of work can be consultations, joint
projects and internships. Joint projects can involve
working on a specific task or project related to the
mentee’s professional field. Under these conditions,
mentees receive practical skills and guidance from
a mentor, applying their theoretical knowledge to
practical situations. Mentors share their experience
and expertise and guide mentees in decision-mak-
ing, providing feedback and suggestions for improve-
ment. Joint projects often involve collaboration with
other professionals, which gives mentees the oppor-
tunity to network and expand their professional net-
work. Internships and trainiings that are relevant to
their professional goals. They are trained at institu-
tions, organizations, or companies where they can
participate in professional activities and observe the
process. Mentees can participate in specific projects
or assignments that are relevant to their interests
and career goals. They contribute to the organiza-
tion’s initiatives, gain hands-on experience, and
apply their knowledge to solve real-world problems.
Internships also introduce mentees to the norms,
practices, and expectations of a professional work
environment. They learn about professional eti-
quette, teamwork, time management, and effective
communication in the context of their chosen field.
Mentees are assigned with mentors within the organ-
ization who provide guidance, support, and supervi-
sion during the internship. Mentors provide industry
insights, share their experiences, and help mentees
navigate the professional environment. Internships
may offer additional learning opportunities, such as
training sessions, seminars, or industry events, to
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further enhance the mentees’ knowledge and skills.
Internships provide mentees with an opportunity to
explore their career interests, validate their career
choices, and gain clarity about their future profes-
sional path. In some cases, internships can serve
as a pathway to employment opportunities within the
organization as mentees demonstrate their abilities
and make a positive impression on potential employ-
ers. Consulting involves engaging mentees who seek
advice, guidance, and expertise from their mentors
in individual or group sessions. These consultations
provide mentors with an opportunity to discuss spe-
cific issues, find solutions, and receive personalized
support.

Professional mentoring is very necessary for stu-
dents today to acquire the necessary skills for future
employment, self-confidence, as well as the applica-
tion of students' knowledge in practice.

Renowned psychologist and researcher Linda
Phillips-Jones identifies the skills of successful men-
toring [16]: active listening, building trust, encourage-
ment, identifying goals and current reality; as well
as important skills for mentors who help mentees:
coaching or developing abilities, inspiring, providing
corrective feedback, managing risks, opening doors
(providing appropriate contacts, etc.); and important
skills for mentees: finding mentors, learning quickly,
taking initiative, following through on results, manag-
ing relationships (even if mentors are strong leaders,
mentees must take responsibility for collaboration
and results).

One important component of successful mentor-
ing is collaboration not only between mentors and
mentees, but also between teachers. Reflective prac-
tice, research of professional practice, collaboration,
and professional learning for both mentees and men-
tors are key goals of many mentoring programs [19].

Universities clearly benefit from implementing
mentoring. Mentoring has a significant impact on fac-
ulty career development and academic performance.
Following the example of the United States, indi-
vidual and institutional mentoring experiences were
obtained. The results show that informal mentoring
is widespread, as are formal mentoring programs.
Mentees and mentors believe that mentoring is
mainly useful for helping mentees with their studies,
research, and career planning, and that visible sup-
port for mentoring is important for its success. The
recommendations should be taken into account for
the development of effective mentoring programs for
faculty [9].

Mentoring programs are becoming popular
among representatives of the Ukrainian universities
today. For example, one of the projects was prepared
to raise awareness among Ukrainian scientists about
the conditions and features of preparing project appli-
cations for participation in European Union grant pro-
grams [13].

The advantages of the professional mentoring
implementation are: developing leadership potential
in future graduates as part of working on implement-
ing individual ideas and practicing their knowledge
among professionals; increasing students' self-con-
fidence; developing cooperation between the uni-
versity and industry, as well as implementing dual
education; creating growth opportunities for both the
mentor and the mentee.

Conclusions. In the context of resettlement,
mentoring is a complementary process aimed at
supporting the internally displaced students in their
adaptation and integration into a new society through
advice, guidance and encouragement from a mem-
ber of that society. Mentoring is closely linked to local
communities and helps both mentors and mentees
to actively participate in the life of that community,
while the internally displaced students are sup-
ported in creating a new social and support network
(Recommendations: Piloting Mentoring Schemes).

Mentoring for the internally displaced students
provides the following benefits: implementation of
the principle of student-centered learning; ensuring
equal opportunities and the right to education for
internally displaced students; increasing self-confi-
dence and psychological and moral state of the inter-
nally displaced students. There is a need for social
acceptance, building relationships with other stu-
dents and staff at the university; academic support;
psychological support and access to mental health
services; career guidance, internship and employ-
ment services, etc. [18].

The psychological aspect is very important for the
internally displaced students, as they face psycho-
logical stress after being expelled from their homes
and a sense of insecurity.

Psychological support for the internally displaced
students should be provided by professional psy-
chologists working at universities. It is important for
tutoring and mentoring centers employees to pay
attention to students who may need such assistance
and refer them to specialists. Also, practicing psy-
chologists can be involved in social work with stu-
dents as part of project and adaptation activities.
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IBaHMubka O. Ocob6nuBocTi Ta PyHKUiOHaNbHUM MOTeHUian MeHTOpCTBa ANSA BHYTPIWHbO
nepeMileHUX CTYAEHTIB

Y cmammi aHanisyrombcs ocobrnusocmi meHmopcmea 05 8HympIlWHbO repeMilyeHuUx cmydeHmis.
3asHaueHo, w0 sus4yeHHs1 ocobrniueocmel ma hyHKUIOHaIbHO20 MomeHuiay MeHmopcmea 07151 8HyMpPIiuIHbO
nepemiweHux cmydeHmie 00UiribHO NPo8oOUMU Ha OCHO8I aHMPONoyeHMpPUYHo20 ridxody. [poaHasizoeaHO
ocobnusocmi meHmopcmea 0519 6HympilHbO rnepemiuweHux cmydeHmig. O6rpyHmMosaHo no3umugHul 8niue
0o0amkoeoi NidMpUMKU 8HymMpIWHLO nepemiweHux cmydeHmis. HasedeHo sumoau do 8idbopy mMeHmopis.
BisyanbHe 306paxkeHHs1 po3ernsidae pi3Hi acriekmu MeHmopcmea 07151 BHYMpPIilHbO NepeMillieHuUX cmy9oeHmig
i eKknrovae: rnpeseHmauyitiHuli acrekm, couianbHO-CUXoo2iYHUl acrekm, a makoX OC8ImHil acrekm.
ObrpyHmosaHo rno3umueHul 8riue 600amkoeoi nidmpuUMKU 8HYMpPIlWHbO repemiueHuUx cmyodeHmis. HadaHi
sumoeau 0o 8i0bopy meHmopie. Baxnueum acriekmom meHmopcmea € crisnpaus 3 pobomodasusmu Ors
opmysaHHs y cmyOGeHmie npakmuyHUX HagUYOK ma CripusiHHsS PO3yMIHHIO byHKUIOHY8aHHSI rpoghecitiHuX
cgbep yepes 83aemodito 3 ghaxisusmu, SIKi € npedcmagHuUKamu resHoi npoghbecitiHoi cghepu. 3azHayaemncs,
W0 8 pe3yribmami 3acmocyeaHHs rpozpamu rnpogheciliHoco MeHmMopcmea MeHmopu Yimkiwe po3ymimumyms
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csill Kap’epHUU WsX | MEe8HEHICMb y C80IX cusax, a makox peasizogysamumyms ocobucmudl i npoghecitiHul
rnomeHuian. ¥ cmammi po3pobneHo ghopmu pobomu 8 paMkax rpoghecitiHo2o MeHmMopcmea, siki 8K/o4aomp
CrlifibHI IPOEKMU, cmay8aHHs1 ma KOHCybmauii. MeHmopcbKul npouec po3eusae MUCIIEHHS MPO 3pOCMaHHS,
Oe € MoOXnusicmb Kpawe po3susamu Kyrnbmypy pobo4ozo Micus. AKUueHm pobumbcsi Ha iHKHO3il, sika
oKycyembcsi Ha 8pasnueux ocobax ma saxriueocmi HanexHo2o docmyry 0o 0ceimHb020 ripouecy O HUX
(mpoekmHa OianbHicmb, akadeMiyHa MOBINbHICMb, ydacmb 8 yHIieepcumemcbKoMy Xummi). 3azHayaembcCs,
W0 MEeHMOPChKI npauieHUKU Maromb bpamu y4yacmb y po3pobui iHKIIO3UBHUX YHI8epcUmMemchbKUX rpoepam
ma rnoGasamu rporno3uuii, peanizayilo SKUX MOXe 83mu Ha cebe MeHmopcbKul ueHmp. Po3pobneHuli
PUCYHOK npedcmasrisie pi3Hi acrnekmu MeHmopcmea 011 8HympillHbO riepemiujeHux cmydeHmis. BiH ekriroyae:
npe3eHmaujiiHuli acrnekm, couianbHO-MCUX0oaiyHUl acrnekm, a makox oceimHil acriekm. Y cmammi
aHarsisyrombcs 8id2yKu 8HymMpIiWHbO repemiueHuUx cmyo0eHmig 8 YKpaiHi.

Knroyosi criosa: mMeHmMopcmeo, MmMbHOMOPCMEO, MEHMOP, MEeHMI, Mmbmop, MbOMi, 8HYMPIUHbLO
nepemiweHi cmyoeHmu.
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