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FORMATION OF FOREIGN LANGUAGE COMPETENCE
WITHIN TRAINING HIGHER EDUCATION STUDENTS
OF THE AGRICULTURAL FIELD

The article examines the formation of foreign language communicative competence among students of
higher education institutions specializing in agriculture, highlighting its importance for professional and personal
development. Given the global nature of modern agriculture and the increasing demand for international
collaboration, mastering a foreign language, particularly English, is critical for future specialists. The study
emphasizes the role of foreign language skKills in professional communication, enabling students to access
international resources, engage in intercultural dialogue, and participate in global agricultural projects.

The authors analyze the challenges in developing foreign language competence, noting systemic issues
such as the low proficiency levels of students upon entering higher education and the insufficient integration of
educational institutions with the production and research sectors. These issues hinder the effective implementation
of foreign language curricula and the preparation of competitive professionals. The study highlights the need for
an interdisciplinary approach to foreign language education, incorporating content from various fields like history,
cultural studies, marketing, and management, to enhance students' communicative skills in professional contexts.

The article also explores effective teaching methods, advocating for a shift from passive to active learning
strategies. Interactive platforms, multimedia tools, role-playing, and group projects are recommended to foster
motivation and engagement. Teachings staff are encouraged to focus on practice-oriented and professionally
relevant content, creating opportunities for students to apply their skills in real-world scenarios.

The authors conclude that addressing the identified challenges requires close collaboration between
education, production, and research sectors to ensure a dynamic and effective training system. They call
for further research on innovative teaching methods and the integration of various disciplines to improve the
development of foreign language competence among agricultural students.

Key words: higher education, foreign language communicative competence, agricultural education,
professional communication, sociocultural competence, professional vocabulary.

Problem formulation. Currently, significant atten-
tion in Ukraine is given to the quality of training spe-
cialists for the agrarian sector, as agriculture plays a
key role in ensuring food security. Higher educational
institutions with an agricultural focus actively imple-
ment policies aimed at developing international coop-
eration. This involves establishing intercultural dia-
logue, fostering professional communication within
scientific and educational environments, and partic-
ipating in international agricultural projects. One of
the key aspects of professional communication for
future agricultural specialists is mastery of foreign
language communicative competence.

Foreign language communication encompasses
various aspects of the professional activities in the
agricultural sector, facilitating tasks such as exchang-

© Maiev A. P., Romanenko T. I., Petrov I. L., 2024

ing relevant information, establishing effective pro-
fessional relationships, and ensuring all components
of professional interaction.

Modern specialists must be well-versed in the
regulatory framework governing international agri-
cultural cooperation, possess skills in both general
and professional foreign language communication,
be able to work with professional information from
international sources, and demonstrate competen-
cies in interpersonal communication. Therefore,
the development of foreign language commu-
nicative competence becomes a critical factor for
successfully performing professional tasks in the
agricultural sector, where high international mobil-
ity is driven by participation in global agricultural
projects.
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Research and publications analysis. The
issues related to developing and improving foreign
language competence of higher education students
including non-philological specialties were stud-
ied by T. Fomenko, I. Forostiuk, L. Kharlamova,
T. Kravchyna, H. Kytaihorodska, O. Leontiey,
M. Liahovytskyi, S. Nasakina, |. Stavytska, E. Pasov,
O. Paviova, O. Piddubtseva, O. Tarnopolskyji,
N. Tymoshchiuk, H. Shaharuddin, T. Sharhun,
S. Sheralieva, E. Shubin, O. Stepanenko, V. Redko,
and many other domestic and foreign scholars.

However, despite the substantial body of research
dedicated to this issue, the formation of foreign lan-
guage communicative competence in higher educa-
tion institutions with an agricultural focus still requires
comprehensive study, particularly considering the
dynamic development of international cooperation in
the agro-industrial sector.

The purpose of this article is to analyze the
peculiarities of developing foreign language com-
municative competence in domestic higher educa-
tion institutions with an agricultural focus, taking into
account contemporary challenges.

Main part. The training of specialists in techni-
cal universities has undergone significant changes
compared to Soviet times. Back then, the focus was
largely on translating technical literature, and grad-
uates often lacked the ability to communicate effec-
tively in a foreign language. Today, the approach is
markedly different, with most training programs incor-
porating a strong communicative component.

Typical foreign language curricula aim for a target
proficiency level of B2 (independent user) for the first
(bachelor’s) level of higher education, as specified in
the Common European Framework of Reference for
Languages (CEFR). The lexical minimum is expected
to include 1,000 words in the active vocabulary for
communication and 2,500-3,000 words in the pas-
sive vocabulary for reading [1].

Meanwhile, practical experience and observations
from working with future agricultural specialists indi-
cate that the level of foreign language communicative
competence necessary for professional interaction
in this field remains insufficient under current condi-
tions. This creates a significant barrier to preparing
competitive staff for the agricultural sector.

The curricula for training specialists in higher
education institutions assume that students possess
substantial, in-depth knowledge acquired during their
school education. However, the actual foreign lan-
guage proficiency level of first-year students rarely
exceeds A1 or A2, which hinders effective learning.
Consequently, a significant portion of instructional
time is spent by educators on reviewing material that
should have been mastered in secondary school.

This is to some extent confirmed by the results of
a survey conducted among students of non-linguis-
tic specialties in three higher education institutions
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in Ukraine. In response to the question, “Is the level
of English language proficiency acquired in school
sufficient for continuing education at a technical
higher education institution?” 58% of students pro-
vided a positive answer. However, the results of the
initial diagnostic assessment revealed that only 43%
demonstrated a sufficient level of knowledge [4].

When speaking about training specialists at an
agricultural university, it is necessary to keep in mind
that, along with basic mastery of commonly used
vocabulary, knowledge of professionally significant
terminology and vocabulary is necessary to ensure
professional communication.

A foreign language serves not only as an object
of study but also as a means of acquiring advanced
professional knowledge and developing foreign
language professional competence. The number
of learners studying a foreign language solely for
general communication purposes is decreasing.
Educational institutions increasingly recognize the
importance of teaching foreign languages with a
focus on specific professional fields. The goal of for-
eign language instruction in higher education institu-
tions is both to achieve proficiency in the language
as a means of communication and to develop pro-
fessionally oriented foreign language competence
necessary for the successful execution of future pro-
fessional activities [5].

The process of developing foreign language com-
municative competence necessitates a shift from
traditional reliance on passive forms of learning to
active forms and methods. In this context, it is essen-
tial to transition from a “school of reproduction” to a
“school of understanding” and a “school of thinking”.
Naturally, this entails reconfiguring the educational
process and employing productive educational tech-
nologies.

The teacher’s task is to create conditions for
the practical mastery of a foreign language and the
development of positive motivation, as well as to
select forms, methods, and teaching tools that ena-
ble each student to activate their cognitive activity [3].

The role of the instructor as a transmitter of knowl-
edge shifts toward the role of creating pedagogical
conditions for fostering a culture of self-education
and developing students’ subjectivity. This approach
enables students to independently design their own
educational trajectories in the process of mastering a
foreign language. The specific characteristics of the
discipline related to foreign language indicate that
successful language acquisition can be achieved
directly through students’ independent research
activities.

The student will not socialize, will not want to
solve the problem if what he is offered to think about
is not interesting or understandable to him. For this
reason, the effectiveness of teaching a foreign lan-
guage depends on the extent to which the student
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shows interest in the activity that the teacher offers
him. Therefore, it is important that the teacher speaks
approximately 20% of the time in the lesson, and the
students speak 80% of the time [7].

In this context, the motivation of students while
learning a foreign language is of great importance.

Motivating future agrarians to study English is
crucial for their academic and professional suc-
cess, given the global nature of modern agriculture.
Teachers play a vital role in sparking interest and
demonstrating the value of English within the univer-
sity program. Incorporating agriculture-specific con-
tent into English lessons can make learning more rel-
evant and engaging. Teachers can use materials like
research articles, case studies, and videos related
to professional issues. This approach connects lan-
guage skills with students’ career aspirations.

Additionally, interactive activities can boost moti-
vation. Role-playing simulations of international
meetings, debates on global agricultural issues, or
collaborative projects with peers from other countries
can make learning dynamic and enjoyable.

It should be noted that the teacher has long
ceased to be a relay of information. Amodern teacher
is first and foremost an organizer of the educational
process. Its effectiveness in turn depends on innova-
tions and modern methods that the teacher is able
to apply.

The results of a survey conducted among students
of non-specialized disciplines at three Ukrainian uni-
versities regarding the importance of acquiring for-
eign language communicative competencies are
noteworthy. The respondents included 88 first— and
second-year students aged 17-19, among whom
59.5% were female and 40.5% male. An analysis of
the responses yielded the following results:

Very important: 45%

Important: 31%

Neutral: 19%

Not important: 5%

Thereby, 45% of respondents consider acquiring
foreign language communicative competencies to be
“very important” while 31% regard it as “important”.
This indicates a significant interest among students
in learning foreign languages, potentially driven by
their professional orientation, the desire to integrate
into the international environment, and aspirations to
enhance their career prospects. Only 5% of respond-
ents considered acquiring foreign language commu-
nicative competencies to be “not important” [2].

A few decades ago, the situation was entirely dif-
ferent: the majority of students in non-linguistic spe-
cialties studied foreign languages primarily to pass a
credit or exam and receive a positive grade. Foreign
language courses were not considered as core disci-
plines, with all the consequences that entailed.

Today, as we can see, only a small percentage of
students fail to recognize the direct benefits of study-

ing foreign languages for their professional activities.
Overall, the survey results demonstrate that most
students understand the importance of foreign lan-
guage communicative competencies and are willing
to work on their development.

Understanding the importance of mastering for-
eign languages (primarily English) is observed all
over the world today. A set of questionnaire was dis-
tributed to 254 students enrolled in foreign language
courses at University Technology Mara (UiTM) in
Malaysia. This study provides valuable insights into
the primary motivational factors influencing students’
foreign language learning. The results show that the
top motivators include:

— the desire to become global citizens,

— career and economic enhancement,

— the urge to communicate and affiliate with for-
eigners.

Understanding these motivations can guide both
curriculum development and instructional strategies,
ensuring that language education aligns more closely
with students’ aspirations and needs [6].

Without the ability to construct coherent, logical,
and comprehensive statements or to understand the
statements of an interlocutor, effective communica-
tion in the professional sphere cannot take place.
Therefore, the communicative competence, as a
component of professional competence, is a multi-
faceted concept which could be defined as the ability
to engage in intercultural communication for profes-
sional purposes through the use of a foreign lan-
guage in the field of agriculture.

In our view, the development of foreign language
communicative competence among students in agri-
cultural disciplines involves the following components:

— mastering professionally oriented vocabulary to
articulate ideas on specialized topics;

— acquiring specialized terminology relevant to
professional communication;

— building a sufficient lexical repertoire to under-
stand word meanings in various professional con-
texts;

— learning grammar structures typical for texts in
the agricultural field.

Professional content, located in the center of
communication, serves as a means of:

— achievement of competence in four main types
of their professional activity: planning, management,
organization, control;

— expansion of differentiation and clarification of
the categorical apparatus;

— development of cognitive interest and formation
of professional orientation [8].

All the aforementioned components must be
incorporated into foreign language communication
and contribute to the formation of knowledge, skills,
the development of professional motivation, and the
expansion of experience in professional interaction.
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The integration of these components ensures the
successful execution of communicative tasks by
future professionals in the agricultural sector.

The process of developing foreign language com-
municative competence involves mastering the soci-
ocultural component of the language, which reflects
the sociocultural knowledge and value orientations of
members of a specific sociocultural community within
the agricultural sphere. Sociocultural competence
entails familiarizing learners with the culture of the
country where the target language is spoken, includ-
ing its customs and traditions relevant to professional
communication contexts. It also involves cultivating
the ability to represent one’s own country effectively
in foreign language intercultural interactions.

When addressing specific professional tasks,
students need knowledge about English-speaking
countries, differences in their cultures and mentali-
ties, norms of professional communication, and the
appropriate communication style for each situation.
This includes formal style for business correspond-
ence, scientific style with specialized professional
terminology for conference presentations, and con-
versational style for personal interactions. A future
agricultural specialist must understand the system of
relationships within a specific sociocultural commu-
nity and remain sensitive to differences in sociocul-
tural phenomena.

The development of foreign language commu-
nicative competence in higher education students is
an integral part of cognitive and intellectual learning.
Firstly, it requires certain cognitive efforts from the stu-
dent, aligning with the concept of “intellectual learn-
ing”. Secondly, it enables the student to cultivate their
own cultural awareness through language, enhancing
their spirituality by studying the positive moral and
intellectual values of the foreign-language society [2].

Practice-oriented learning becomes highly sig-
nificant in the context of the issue under study.
Educational activities are designed to align academic
programs with the specificities of professional activ-
ities and projects that ensure effective solutions to
professional challenges at the level of international
cooperation. Throughout their studies, students are
actively involved in academic and research work.
A key prerequisite for their success is attaining an
advanced level of proficiency in a foreign language.
This necessitates a shift in the approach to foreign
language instruction, requiring a fundamental update
to the content and structure of foreign language edu-
cation, along with new approaches to organizing
training processes in non-linguistic higher education
institutions.

The content of foreign language education
involves the development of communicative skills
necessary for successful professional interaction in
a foreign language. A future specialist must acquire
communicative abilities that enable them to address
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tasks in the agricultural sector across the following
types of activities:

— Educational and research activities: gathering
and analyzing information; planning and conducting
experiments; summarizing and analyzing results; par-
ticipating in the implementation of research findings
and innovations; preparing data for reports, reviews,
and scientific publications; and engaging in activities
related to the protection of intellectual property.

— Organizational and managerial activities: organ-
izing team workflows (including the development
of strategic and operational plans, budgets, supply
requests, schedules, and instructions); making man-
agerial decisions; calculating economic efficiency;
conducting market research in agricultural sectors;
and overseeing product quality during storage and
distribution.

Together, these elements contribute to the forma-
tion of professional agricultural competence, which
can only be achieved through the integration of aca-
demic, research, and independent activities under
conditions that provide initial practical experience in
the industry. Moreover, the professional component
of training is closely interconnected with the foreign
language component of professional competence.

Solving tasks associated with the aforementioned
types of professional activities requires the develop-
ment of lexical, grammatical, and phonetic skills in
speaking, listening, writing, and reading. The aca-
demic content also includes mastering the rules of
speech etiquette, developing communicative skills
that facilitate the conveyance of core speech functions
in professional communication within the agricultural
sector, and enhancing discourse skills to ensure the
coherence, cohesiveness, and logical structure of
professional speech in a foreign language. It further
involves the appropriate use of communication strat-
egies, taking into account not only linguistic but also
sociocultural norms.

The development of foreign language communica-
tive competence significantly relies on information that
can be obtained from various sources, including aca-
demic disciplines incorporated into the curriculum for
future agrarians, such as history, cultural studies, mar-
keting, and management. Therefore, foreign language
education is carried out on an interdisciplinary basis,
enriching the language learning with regional content
and thereby fostering intercultural communication.

The prospects for implementing scientific research,
for which the future specialist must be prepared should
also be taken into account. We assign a special place
to the organization of independent scientific research
activities. It is a link between educational and research
components ensuring a strong connection with spe-
cific agricultural production. Research activities are
aimed at developing the readiness to study contem-
porary international and domestic advancements,
ensuring the ability to adopt scientific research meth-
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ods in accordance with proposed methodologies, and
fostering the capacity for synthesizing and statistically
processing obtained results.

Conclusions. The analysis revealed that the
development of foreign language communicative
competence among higher education students is a
critical aspect of modern educational practice, sig-
nificantly influencing their professional and personal
prospects. Students acquire essential professional
knowledge, develop relevant skills, and enhance
their abilities not only in the realm of foreign lan-
guage communication but also in various areas of
their professional activities. Additionally, they adopt a
system of values that fosters a responsible approach
to professional activities in the agricultural sector and
broaden their professional horizons by using a for-
eign language as a tool for accessing global exper-
tise. In the process of developing foreign language
communicative competence, students master the
foreign language not only as a means of communi-
cation but also as a crucial instrument for addressing
professional tasks.

At the same time, an analysis of the current state
of the training system for the agricultural sector high-
lights the following systemic problems:

— A low level of foreign language proficiency
among most students upon completing secondary
school, which hampers effective engagement with
the curriculum outlined in the academic program.

— Insufficient interaction between educational
institutions and the production and research sectors,
leading to limited integration within the “education—
science—production” system.

Addressing these challenges requires close practi-
cal collaboration between education, production, and
the research sectors to ensure the necessary open-
ness, dynamism, manageability, and economic feasibil-
ity of the entire system for preparing future specialists.

Further research on the development of foreign
language competence should focus on examining
the effectiveness of various language teaching meth-
ods, such as the use of interactive platforms, multime-
dia tools, role-playing activities, and group projects.
Additionally, attention should be given to enhancing the
integration of different disciplines and areas of activity,
including educational, research, and practical domains.
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MaeB A., PomaHeHko T., MNMeTpoB |l. ®opmMyBaHHA iHLWIOMOBHOI KOMMETEHTHOCTi NMpu NiAroToBLi
3000yBaviB BMLLOI OCBiTH arpapHoro npodinto

Cmamms 0ocridxye ¢bopMy8aHHs1 iIHWOMOBHOI KOMYHIKamueHoi KomrnemeHmHocmi ceped 3006ysavig
3aknadie suwoi oceimu, sKi crieuianiayrombcs 8 2arly3i Cifib.CbKo20 20crnodapcmea, rnidKpecomnydU if gaxugicms
0n1s1 pogheciliHo2o ma ocobucmicHo20 po3sumky. 3 0ansady Ha enobanbHUU Xxapakmep Cy4acHO20 CifllbCbKO20
eocriodapcmea ma 3pocmarody nompeby 8 MixkHapoOHil criienpayi, ornaHye8aHHs1 iIHO3€MHOK MO800, 0CObIUBO
aHanilcbKOM, € KDUMUYHO 8axiuguM 0151 MatibymHix ¢haxigyis.

Y docnidxeHHi Ha2omowyembsCs Ha Posli IHWOMOBHUX HaBUYOK Yy NMPOogeciliHoMY CriifiKy8aHHi, ujo 00380r19€
ompumysamu docmyrn 00 MiXKHapoOHUX pecypcie, 6pamu y4acmb y MiXXKy1bmypHoMy 0iasio3i ma 0osy4amucs
00 eniobarbHUX CirlbCbKO20CM00apChbKUX MPOEKMIB.

Aemopu aHanisyromb npobrnemu po38UMKY I[HUWOMOBHOI KOMMIemeHmMHOCMi, 8i03Hadaro4du CUuCmemHi
mpyOHOW,i, maKi Ik HU3bKUU pieeHb 80/100iHHS iIHO3EMHOK MOBOH y 3006yeaqig npu ecmyri 0o 3aknadie suujor
oceimu ma HedocmamHsi iHmeepauyis 3aknadie oceimu 3 8UPOBHUYOK ma HayKo80-00CIIOHOK chepamu.
Lli npobnemu nepewkodxaromb epeKmuHOMY 6MpPO8adKEHHIO [HWOMOBHUX Hag4yaslbHUX pozpaM ma
nid2omoesui KOHKYPEeHMOCIPOMOXHUX ¢haxiauia.

Y ecmammi nidkpecnroembcsi HeobXiOHicmb MixOucyuniHapHo20 ridxody Ao euknadaHHS IHO3eMHUX MO8,
KUl nepedbadyae 8KIIOYEHHST 3MICmy 3 Pi3HUX 2any3el, makux siK icmopisi, Kyfbmyposoais, MapKkemuHa ma
MeHedxmeHm, Oris NoKpauw,eHHs1 KOMyHIKamueHUX Hagu4yoK 3006yeauie y rnpogeciliHoMy KOHMeKCMmI.

Takox y cmammi ocriioxyrombcsi egbekmusHi Memodu HagHaHHsT, akueHmyr4U yeazy Ha HeobxiOHocmi nepexody
8i0 rMacusHux 00 aKmMuBHUX OC8ImHix cmpameaitl. PeKoMeHOYembCsl 8UKOPUCMAaHHS iHmMepakmueHUX riamaeopm,
MyrnbmumediliHux 3acobie, poribo8uUX ie0p ma 2pyrosux npoekmig Ors nidsuweHHsT Momuesauii 3006ysadis.
Buknada4am rporoHyemsCcsi 30cepedumucsi Ha MpakmuyHO OpPIEHMO8aHOMY ma MPOGECIUHO perie8aHmMHOMY
3micmi, CIMEOPHOKOHU MOXXITUBOCMI O 3acmocysaHHs1 3006ysadyamMu C80IX HABUHOK y pearibHUX yMOBaXx.

Asmopu pobrisimb 8UCHOBOK, W0 8UPIWEHHS 3a3HadYeHUX rnpobrem sumazae micHoi iHmezpauii 0c8imHbOI,
8UpobHUYOi ma Hayko80-0ocsiOHOI ckradosux Onsl 3abesnedyeHHs1 OUHaMIYHOT ma eghekmueHoI cucmemu
nidzomoeku. BoHu su3Hayaromb maki HanpsiMu rnodanbuiux Aoc/iOXeHb 5IK: IHHO8auyiliHi Memoou HagYaHHsI
ma iHmeapauis pisHux QUCUUIIiH sIK ckrnadosi 0151 B00OCKOHaNeHHs PO38UMKY iIHUIOMOBHOI KOMIemeHmMHocmi
ceped 3006ysadig CirbCbk020CrnodapChbKux creyiarbHocmed.

Knroyosi crnoea: suwa ocgima, iHWOMOBHa KOMYHIKamueHa KOMMemeHmMHiCmb, azgpapHa ocseima,
rpogpeciliHe Criifiky8aHHs, COUIOKYIbmypHa KoOMIemeHmHicma, rnpogheciliHa feKcukKa.
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