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PECULIARITIES OF FORMATION OF THE COMMUNICATIVE
COMPETENCE OF FIRST-GRADERS WITH AN IMPAIRMENT

OF THE PHONATION SPEECH (ON THE EXAMPLE OF STUTTERING)
IN THE PROCESS OF LEARNING THE SOUND SYSTEM

OF THE UKRAINIAN LANGUAGE

The article is devoted to the topical problem of formation of first-graders’ with disorders of phonation of
speech (stuttering) communicative competence in the process of mastering the sound system of the Ukrainian
language. The importance of students’ mastering the ability to communicate in the state (and native in case
of difference) language as one of the key competencies is noted. The role of work on the improvement of
sound pronunciation, grammatical structure of oral speech, culture of speech and communication, which takes
place during the children’s acquaintance with the phonetic system of the Ukrainian language, as the main
prerequisite for successful learning of primary school students in all subjects, is disclosed.

The analysis of leading scientists’ scientific works, study of pedagogical experience and own observations
of the educational process of modern primary school revealed a rapid increase in the number of first-graders
with special needs, in particular speech disorders (stuttering). It is stated that one of the steps that ensures the
full education of such children is inclusive education. It is emphasized that the main cause of mentioned above
type of children’s violation of phonation speech is a convulsive state. It is noted that teaching such a child to
relax in the process of speech is one of the main tasks of a specialist in the field of primary education.

It is accented that it is possible to normalize the communicative activity of first-graders who suffer from
stuttering with the help of special exercises. According to the authors of the article, exercises that provide an
integrative approach to language learning are appropriate, that is allow to combine primary school students’
activities which are specific to different educational fields in one lesson (e.g., language, literature and art). The
study identified innovative teaching methods that will help a first-grader with special needs to relax the muscles
of the speech apparatus (“singing” of the sounds), calm down and focus on educational material presented in
the form of a game (“Sandliteracy”, sculpting letters of the alphabet, etc.).

Key words: communicative competence, impairment of the phonation speech, stuttering, sound system of
the Ukrainian language, primary school student.

Formulation of the problem. Nowadays atten-  child manifests the desire to call attention to his / her
tion is intensified to the acquisition of a person’s ", to contrast oneself to others, to express his / her

key competencies, designed to ensure his / her ori-
entation in modern society, to develop on the basis
of mutual acceptance and mutual understanding a
unified strategy of constructive interaction with other
people, programming of the process of communi-
cation with them through overcoming the persistent
stereotypes of behavior. In this context, young gener-
ation needs to master one of the key competencies —
the communicative one, which provides the ability
and readiness of the individual to establish and main-
tain constructive interpersonal contacts, transmit and
receive the necessary information in response.

An important period in the formation of communi-
cative competence is the junior school age, when the
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own position with respect to other people, to gain rec-
ognition from them, having taken an active part in var-
ious social relations, where the “I” of the child acts on
an equal footing with the “I” of others. At this age there
is the deployment of a certain position of the pupil in
relation to people, which leads to the emergence of
the possibility and need to implement the accumu-
lated social experience in activities that are adequate
to the overall level of personal development. That is,
the active entry of first-graders into society occurs,
along with appropriating its norms and rules of inter-
personal communicative interaction [1].

The importance of communicative competence is
also indicated in the valid documents, which ensure
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the existence of the system of Ukrainian education
in general and the primary in particular. Thus, the
main goal of language education is determined by
the leading (communicative) function of the Ukrainian
language and involves the cultivation of a nationally
conscious, spiritually rich, creative individual who
possesses the skills of communicatively expedient to
use linguistic means in various spheres and kinds of
speech activity [11]. There is no doubt that the forma-
tion of such a person is impossible without mastering
the language as a means of communication, knowl-
edge, self-affirmation in life, creative expression.

This is confirmed by the new State Standard of
Elementary Education, in which the purpose of the
language and literary educational sector is deter-
mined by the development of the pupil’s personality,
the formation of his / her communicative competence
and general ideas about the language as a system
and literature as a form of art [8].

The national doctrine of the development of edu-
cation in Ukraine in the 21st century focuses modern
educators on the personal orientation of education,
which should ensure equal opportunities for chil-
dren and young people in terms of obtaining quality
education, ensuring the variability of this process in
accordance with their abilities and individual capaci-
ties. However, as Z. Shevtsiv rightly points out, until
recently organizational and methodological princi-
ples of a holistic pedagogical process of institutions
of general secondary education have been focused
on a pupil who develops in accordance to the norms
defined for a certain age without taking into account
the peculiarities of children psychophysical develop-
ment [5, c. 6].

Analysis of recent research and publications.
The theoretical basis for the understanding of com-
municative competence is the following scientific
provisions on the prominent role of communication
for the progressive movement of the personality that
is being formed and developed (V. Myasyshchey,
G. Kostiuk); the existence of a communicative func-
tion of the psyche, along with cognitive and regulatory
(B. Lomov); the concept of an active understanding
of the communication process (O. Leontiev); the con-
ceptual principle about the personality as an active
subject, who is guided by “his / her own conscious
aims and motives” in the activity and communication
and the genetic and modeling approach to his / her
study (S. Maksymenko); the principle on the ethical
aspect of communication manifested in the attitude
of personality to other people, the humane commu-
nicative strategy (K. Abul'’khanova-Slavska, G. Ball,
O. Bodal'yev).

The research of psychologists (Yu. Yemelyanov,
V. Kan-Kalik, P. Klish, M. Kots’, R. Osadchuk,
Yu. Paskevs’ka, L. Petrovs’ka, S. Petrushyna, L. Rudy-
eva, L. Stolyarenko, S. Trubacheva, O. Tyuptya,
A. Khom'yak, N. Shevchenko and others), teachers
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(O. Verbyts’ky, M. Zazhyrko, N. Marets’ka, A. Mudryk,
K. Ushyns’ky, O. Savchenko, V. Sukhomlyns’ky,
V. Ternopil's’ka etc.) and linguodidacts (V. Bader,
A. Bilyayev, L. Warzats’ka, M. Vashulenko, L. Mats’ko,
O. Mel'nychayko, M. Pentylyuk, O. Khoroshkovs’ka,
etc.) is devoted to the study of the problem of the
communicative competence of the individual.

Attention to the notion of “communicative compe-
tence” as a scientific category falls in the 60’s and
70’s of the twentieth century. However, today there
is no unambiguous approach to its interpretation in
psychological and pedagogical thought. This is due
to the fact that “representatives of various branches
of knowledge describe this concept from the stand-
point of their own interests and emphasize in it what
is most essential for this science” [2, c. 17-24].

Researchers who study communicative compe-
tence argue that the purpose of its development as
a prerequisite for effective communication should
be not so much the replacement of “natural” expe-
rience by other (more effective), but an organization
or assistance in the self-organization of more effec-
tive ways of mastering the richness of communica-
tive culture. After all, a person acquires the internal
means of regulating communicative actions by learn-
ing a cultural heritage, observing the behavior of
other people [4, c. 9-11].

Being engaged in issues of diagnostics and devel-
opment of communication competence, Yu Zhukov,
L. Petrovs’ka and P. Rastyannikov state that in order
to communicate well, people should be communica-
tively competent. The mentioned above authors enroll
a certain set of knowledge and skills in the structure
of communicative competence, that provide an effec-
tive course of the communicative process. In other
words, communicative competence is the ability to
establish and maintain the necessary contacts with
other people [4, c. 3]. The process of improving com-
municative competence cannot be separated from
the general development of the individual. Therefore,
mastering the means of regulation of communicative
acts is an integral part of human culture, and their
learning and enrichment takes place under the same
laws as the mastering and multiplication of the cul-
tural heritage as a whole [4, c. 9].

In detail the concept of “communicative compe-
tence” is analyzed in the studies of Yu. Yemelianov,
who interprets this category as individual’s ability,
based on knowledge and feeling experience, to focus
on situations of communication, fluency in verbal and
nonverbal means of communication, emphasizing that
such ability involves social and psychological training,
or further opportunity to learn communication. The
author also refers the ability of a person to organize
the so-called interpersonal space in the process of
initiative and active communication with people to the
manifestation of communicative competence. The
main factors that determine his / her development are



2020 p., N2 73, T. 1.

human life experience, his / her general erudition, art,
and special scientific methods [3].

As stated by V. Moskalenko, communicative com-
petence can be defined as “the appropriate pragmatic
use of social knowledge and communication skills”
[7, c. 45]. According to M. Obozov, mentioned above
definition can be interpreted in two aspects: the orien-
tation of the individual in different situations of com-
munication based on knowledge and sensual experi-
ence, and as ability to effectively interact with people
through the understanding of oneself and others in
terms of constant change in mental states, interper-
sonal relations and social situation. It is noted that
communicative competence cannot be considered as
a constant personal characteristic and be perceived
as a locked up individual experience. It changes
depending on the individual’s level of assimilation of
the culture of society, as well as his / her peculiarities
of development and change of society itself [9, c. 88].

M. Pentiljuk understands the communicative
competence as a perfect knowledge of communica-
tion skills in any environment under various circum-
stances. According to her conviction, ideally “it should
be a person who not only knows the language, but
freely and easily uses it in dialogical and monologue
speech, loves his own language and respects other
languages and their native speakers” [10, c. 70].

The purpose of the article. The main purpose
of this scientific work is to reveal the peculiarities
of the formation of communicative competence of
first-graders with impairments of phonation speech
(on the example of stuttering) in the process of learn-
ing the sound system of the Ukrainian language.

Presenting main material. The conducted anal-
ysis of scientific sources shows that there are no
unambiguous views on the essence of communi-
cative competence in scientific sources. However,
all researchers are unanimous in the fact that this
phenomenon is complex in its essence and encom-
passes the knowledge, abilities and skills that ensure
the transfer of information from one person to another
through the establishment of effective contact, com-
pliance with the relevant norms and rules of interper-
sonal interaction.

In this publication, we understand primary school
pupils’ communicative competence as an integrative
personal formation that provides the establishment
and maintenance of contacts with other people for
the transmission of certain information, basing on
knowledge of ethical norms of communication and
valuable attitude towards them.

However, unfortunately, nowadays there is a rapid
increase in the number of first-graders with special
needs, in particular with speech disorders. Inclusive
education is one of the steps that ensures the com-
plete education of such children. We agree with
Z. Shevtsiv that full involvement of mentioned above
contingent of pupils in the educational process of a

school provides the creation of a flexible educational
system and represents a positive trend in its devel-
opment [13].

Consequently, a modern specialist in the field
of primary education should be aware of the med-
ical pedagogical classification of speech disorders,
according to which they are divided into two groups
(depending on the violated type of speech) — oral
speech impairments and written speech impairments.
In this article we will consider peculiarities of forma-
tion of the communicative competence of first-grad-
ers with impairments of the phonation speech (on the
example of stuttering) in the process of learning the
sound system of the Ukrainian language.

Stuttering is an impairment of the tempo-rhythmic
organization of speech, caused by the convulsive
state of the muscles of the speech apparatus due to
organic or functional nature [13, c. 135]. The structure
of the speech defect in children with the mentioned
above impairment of phonation speech (namely, stut-
tering) is highlighted in the works of L. Beliakova,
V. Seliverstov, M. Sheremet and others [5, c. 341].

The development of speech, and hence the for-
mation of communicative competence, takes place
in the first grade at the initial stage of learning the
language as a system. Thus, during acquaintance
with the phonetic material, the current program
of the subject “Ukrainian language” provides the
improvement of sound pronunciation, grammat-
ical structure of oral speech, work on the culture
of speech and communication. We agree with
M. Vashulenko, who claims that during this period
the teacher is becoming familiar with the individual
peculiarities of children’s speech, the development
of which will greatly influence on their success in
studying of all subjects [6, c. 48].

A. Yastrebova rightly notes that the most often
stuttering occurs when pronouncing the beginning
of the word that “heads” the phrase. The reason
for identifying this disadvantage can be the pupils’
oral communication in unusual conditions [14]. It
is possible to normalize communicative activity of
first-graders suffering from stuttering, with the help
of special exercises, including those developed by
N. Chevelyova and A. Yastrebova.

Since the main reason for this type of impairment
of phonation speech is the very convulsive spasm, it
is advisable to teach the child to relax in the process
of speech. In this case, in our opinion, exercises that
provide an integrative approach to language learn-
ing, allowing to combine primary pupils’ activities that
are typical to various educational fields at one lesson
(for example, language-literary and art) will be useful.
Here are some examples.

“Singing Alphabet”

Make a “funny friend” which is the copy of the
first letter of your name. What sound does this
letter give? Sing it.
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To do the proposed tasks, a teacher offers
first-graders to take pieces of the plasticine of their
favorite color and roll them into a single mass, then
make a certain letter (it can be both written and
printed) and name the sound that it denotes. This way
you can make the entire alphabet. Since one of the
methods of stuttering’s therapy is the encouragement
to singing, in order to develop the correct speech
breathing of the pupils with this speech impairment,
the teacher should offer the specified contingent of
children “to sing” the sound, which denotes the letter.

You can perform another composition in the same
form: ask pupils to make certain syllables out of plas-
tiline and then to make up words. “Singing” of formed
syllables and words for junior pupils with impairments
of phonation speech (stuttering) remains obligatory.
We believe that this kind of activity allows to over-
come the barrier of fear before studying a new letter
and using its sound equivalent in pupil’'s own speech.

The possibilities of sand therapy are noteworthy
of specialists’ in the field of primary education who
work with children impairments of the tempo-rhyth-
mic organization of speech attention. We agree with
O. Fediy, who observes that due to this relatively new
method pupils’ ability to express themselves and to
percept of the world creatively is developed. Sand
therapy helps to develop pupils’ memory, attention
and spatial imagination, to remove muscular tension
[12]. We are convinced that it is expedient to offer the
following differentiated task to first-graders who have
impairments of phonation speech (stuttering).

“Sand Literacy”

Listen to the riddle.

This letter is in the words, and therefore it is wel-
comed by

a ballerina from the ballet and babies with bou-
quets.

A baby squirrel gives it a nut and a bee brings it
a little honey.

What letter is it about? Write it on the sand.
What sound does this letter denote?

Choose one task from the given below which
you can do:

1. Make up syllables with the help of consonant
sound [b] and vowel sounds and write them down
on the sand. Read these syllables by singing.

2. Write down the words with sound [b] at the
beginning, in the middle and at the end of the
word on the sand. Read them by singing.

3. Read the sentences by singing. Write down
the syllables of words that have the sound [b] on
the sand and name them.

Beavers and their babies

Are having fun at their burrow.

A beaver’s burbling to a squirrel:

“My baby is afraid of bees!”

4. Read the given words by singing. Make up
sentences with two of them and read them by
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singing. Draw a sound model of the word “birch”
on the sand. Prove that you are not mistaken.

Bagel, goby, birch, zebra, bee, building.

Conclusions and suggestions. Thus, the anal-
ysis of scientific literature allows us to assert that the
problem of formation of first-graders’ communicative
competence in the process of learning the sound
system of the Ukrainian language is relevant. One of
the main conditions for the formation of communica-
tively competent primary school pupils is an inclusive
approach that ensures equal access to the education
of all children, taking into account their educational
needs, individual abilities and peculiarities of psycho-
physical development.
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YemoHiHa J1. B., Jlecuk A. C. Ocob6nuBocTti (POopMyBaHHAA KOMYHiKaTUBHOI KOMMNETEHTHOCTI
NepLIOKacHUKIB i3 NopylweHHAMU poHauitHOro ocpopMIeHHs1 MOBMEHHA (Ha Npuknagi 3aikaHHsA) y
npoueci 3aCBOEHHS 3ByKOBOI CUCTEMMU YKPaiHCbKOi MOBU

Cmammio npucessyeHO akmyarnbHil rnpobnemi opMyeaHHSI KOMYHIKamueHOi KoMriemeHmMHocmi
repWwoKnacHuUKie, SIKi Marmpb MOpyweHHs1 ¢hoHayiliIHo2o0 OQOPMIIEHHSI MOBJIEHHS (3alkaHHSs), y npoueci
3aCB0€EHHST 38YKOBOI cUCMEMU yKpaiHCbKOI Mogu. Bka3aHO Ha eaxxniugicmb 080SI00iHHS YYHSAMU 8MIiHHAM
crninkysamucsi 0epxasHolo (i pidHOw y pa3si 8iOMIHHOCMI) MOBOO SK OOHIEID 3 KITIOHOB8UX KOMemeHmHocmed.
Poskpumo pornb pobomu Had ydoCKOHaneHHsIM 38yKO8UMOBU, epamamuy4Hoo 6ydo8oto yCHO20 MOB/EeHHH,
KYnbmypoto MOBJIEHHS i CrifikyeaHHs, Wo Mae micye nid yac o3HauoMiieHHs Oimel i3 GhOHEemMUYHOK
CUCMEMOI0 YKPaiHCbKOI MOB8U SIK OCHOBHOK nepedymoasoro Osis1 YCriluHO20 Hag4aHHS MOIOOWUX WKOSISPIe
3 ycix npedmemis.

lMposedeHull aHarniz Haykoeux npaub MpPOGIOHUX YYEHUX, BUBYEHHS rnedazoziyHo20o 0oceidy i enacHi
CriocmepexXeHHsI 3a 0C8IMHiM MPOYECOM CyHacHOI no4amkoeoi wkou Ao3607UMU KOHCmamyeamu cmpimke
3pocmaHHs  KirnbKocmi  y4Hig-rieploKnacHuKie 3 ocobrusumu rnompebamu, 3oKkpema 3 MOSIeHHESUMU
ropyweHHsMU (3aikaHHsM). TTiOkpecneHo, Wo 00HUM i3 KPOKi8, sikul 3abe3redye MOBHOUHHY 0C8imy makux
Oimed, € iHKMo3uBHe Hag4YaHHS. 3pobrIeHO akUyeHm Ha MoMy, U0 20/108HOK MPUYUHOI Ha3eaHOo20 suwe 8udy
rnopyweHHs1 hoHauiliHoeo moerieHHs1 0imel € came cydoMHuUl cmaH. BkasaHo, wio Hag4yumu maky OUMUHY
po3cnabnsmucs y npoyeci MoerieHHs1 — 0OHe 3 OCHOBHUX 3a8daHb ¢haxieus 8 aarly3si no4amkosoi ocgimu.

HazonoweHo, wo HopmMmanizysamu KOMyHiKamueHy OisfibHiCMb repuwoKIacHUKIe, sKi cmpaxdarome Ha
3aikaHHs1, MOX/1U80 3a O0roMOoe0H0 crieyianbHUX arpas. JouinsHumu, Ha 0yMKy agmopok cmammi, € eripasu, siKi
nepedbaqaromes iHmezpamusHuli nidxio 0o Hag4yaHHs1 MO8U, Mobmo d0380s150Mb Ha 0OHOMY ypoui MoedHamu
8udu OisnbHOCMI MOIOOWUX WKOJIAPI6, W0 € xapakmepHuUMu Ors pi3HUX OC8ImHix 2any3el (Harnpuknad,
MOBHO-/limepamypHOI' ma MmucmeubKoi). Y xo0i 0ocnideHHs1 byrio euUsHa4eHO iHHO8aUilHi MeMOOU HagYaHHS,
SKi G0MOMOXYMb MEePUOKIacHUKy 3 ocobnugsumu rnompebamu poscrnabumu M’ss3u MOBIEHHEBO20 arnapamy
(«npucnigysaHHsi» 38yKig), 3acriokoimucs i 3ocepedumucs Ha Hag4yasibHOMY Mamepiari, nodaHomy 8 ieposili
gopmi («licouHa epamomay, ninneHHs 6yke anghasimy moujo).

Knroyoei cnoea: komyHikamueHa KoMremeHmHicmb, MNOpyueHHs1 hoHayiliHo2o 0ghopMIIEeHHST MOBIIEHHS,
3aikaHHs1, 38yKoga cucmema yKpaiHCbKoi Mogu, Morodwiul WKorsp.
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